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ABSTRACT	

Student	 preparation	 in	 teacher	 education	 is	 a	 crucial	 factor	 for	 teaching	 practice.	
Unfortunately,	 research	 conducted	 on	 student	 teacher	 preparedness	 for	 teaching	
practice	at	the	Faculty	of	Agriculture	and	Consumer	Sciences	lacking.	Thus,	the	purpose	
of	the	study	was	to	describe	student	teacher	preparedness	for	teaching	practice	at	the	
Faculty	of	Agriculture	and	Consumer	Sciences	at	the	University	of	Eswatini.		This	was	a	
correlational	 study	 employing	 self-administered	 questionnaires	 in	 data	 collection.	 A	
census	 of	 80	 fourth	 year	 Agricultural	 Education	 and	 Consumer	 Sciences	 Education	
students	was	used.	Post	hoc	inter-item	reliability	using	Cronbach’s	Alpha	revealed	that	
the	questionnaire	was	.74	reliable.	Three	experts	from	the	Department	of	Agricultural	
Education	 and	 Extension	 validated	 the	 instrument.	 Data	 were	 analyzed	 using	
descriptive	 and	 correlational	 statistics.	 Results	 revealed	 that	 student	 teachers	 were	
prepared	 for	 teaching	 practice	 on	 the	 following:	 student	 discipline;	 setting	 test	 and	
exam	questions,	student	assessment	practices;	effective	use	of	teaching	aids;	classroom	
management;	understanding	student	behaviour;	and	Information	and	Communication	
Technology.	The	study	concluded	that	the	student	teachers	were	prepared	for	teaching	
practice	and	there	was	congruence	between	the	preparation	and	the	teaching	practice.	
The	Faculty	of	Agriculture	and	Consumer	Sciences	should	match	the	needs	of	students	
and	those	of	the	teaching	practice	school.	
	
Keywords:	 micro-peer	 teaching,	 pedagogy,	 student	 teacher,	 student	 teacher	 preparation,	
teacher	education,	teaching	practice,	teaching	practicum	

	
INTRODUCTION	

Ronfeldt	and	Reininger	[1]	consider	teaching	practice	as	a	“centerpiece	of	teacher	preparation	
worldwide”	 (p.1104).	 	 Mannathoko	 [2])	 argued	 that	 the	 purpose	 for	 teaching	 practice	 is	 to	
introduce	 prospective	 teachers	 to	 teaching	 and	 its	 routines	 under	 the	 guidance	 of	 qualified	
professionals	 to	 develop	 skills,	 attitudes	 and	 competences	 in	 the	 profession.	 The	 key	 focus	
areas	 in	 the	 exercise	 is	 fostering	 links	 between	 educational	 theory	 and	 practice,	 developing	
student	 teacher’s	 ability	 and	 developing	 the	 ability	 to	 select	 and	 use	 appropriate	 teaching	
resources.	 Bill	 and	 Melinda	 Gate	 Foundation	 [3]	 stated	 that	 teaching	 practice	 is	 a	 learning	
experience	 that	 allows	 a	 student	 teacher	 to	 identify	 his	 strengths	 and	weaknesses,	 and	 use	
both	of	them	to	the	best	advantage	of	his	job.	Thus,	Goethals	and	Howard	[4]	viewed	student	
teaching	as	the	most	challenging,	rewarding,	and	critical	stage	of	teacher	education.	Kiggundu	
and	Nayimuli	 [5]	on	 the	other	hand	concluded	 that	 teaching	practice	 can	make	or	break	 the	
student	teacher.		
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One	 of	 the	most	 crucial	 factors	 in	 the	 teaching	 practice	 situation	 for	 the	 student	 teacher	 is	
preparation	 [6].	 Teaching	 practice	 stage	 is	 considered	 crucial	 but	 can	 be	 much	 easier	 if	 a	
student	 teacher	 has	 been	 well	 prepared	 [7].	 Farrant	 [7]	 further	 concluded	 that	 teaching	
practice	 is	 in	 a	 sense	 experiential	 learning	 and	 as	 such,	 requires	 thorough	 preparation	
beforehand	if	it	is	to	be	beneficial	to	the	aspirant.	This	preparation	starts	off	with	observation	
of	a	qualified	teacher	teaching.	Teaching	practice	provides	a	platform	for	the	student	teachers	
to	test	what	they	have	been	exposed	to	during	the	preparation	stage	[8]).	The	student	teacher	
preparation	 provides	 a	 wide	 variety	 of	 experiences	 that	 focus	 on	 content	 knowledge,	
instructional	objectives,	lesson	planning,	state	and	national	standards,	classroom	management,	
teaching	styles,	 instructional	effectiveness,	authentic	assessments	and	providing	an	teaching-
learning	atmosphere	that	is	emotionally	and	physically	safe	[9].		
	
The	 ultimate	 goal	 teaching	 practice	 is	 to	 enable	 all	 beginning	 teachers	 to	 show	mastery	 of	
specific	 competencies	 acquired	 during	 the	 pre-service	 stage	 [8].	 Student	 teachers	 during	
teaching	 practice	 have	 an	 opportunity	 to	 put	 into	 practice	 all	 that	 has	 been	 taught	 to	 them	
during	 their	 skills	 classes,	 methods	 classes,	 observation	 experiences,	 physical	 education	
pedagogy	classes	and	practicum	experiences.	It	is	the	student	teaching	experience	that	serves	
as	a	 transition	 from	 the	confines	of	 the	college	classroom	 into	 the	 reality-based	professional	
world	of	a	school-based	gymnasium	[9].	
	
According	to	Farrant	[7]	preparing	of	student	teachers	for	teaching	practice	should	include:	(i)	
setting	aims	and	objectives	purposefully,	(ii)	selecting	appropriate	content,	(iii)	deciding	on	the	
best	method	 of	 presentation,	 and	 (iv)	writing	 actual	 lesson	 notes.	 Bhargava	 [6]	 argued	 that	
provision	 of	 inadequate	 preparatory	 time	 to	 student	 teachers	 may	 result	 in	 difficulties	 in	
translating	 theoretical	 ideas	 into	 practical	 shape.	 A	 study	 by	 Heeralal	 and	 Bayaga	 [10]	
examining	 pre-	 service	 teachers	 training	 suggested	 that	 education	 faculties	 need	 to	 pay	
attention	 to	 flexibility	 in	 (i)	 time	of	course	participation	(ii)	 content	of	 teaching	practice	 (iii)	
instructional	approaches	and	learning	and	(iv)	course	delivery	and	logistics.	
	
Past	 research	 noted	 that	 a	 good	 student	 teacher	 should	 possess	 the	 following	 personal	
characteristics:	 (i)	 a	 positive	 self-image	 (ii)	 willing	 to	 accept	 others	 as	 well	 as	 self	 (iii)	
identifying	in	a	positive	way	with	others,	and	(iv)	being	well	informed	[11].	Similarly,	Brownell,	
Ross,	Colon	and	McCallum	[12]	identified	connections	between	carefully	planned	coursework	
and	 field	 work	 (e.g.	 teaching	 practice);	 the	 use	 of	 varied	 strategies	 by	 teacher	 educators;	
coursework	and	field	work	that	emphasise	the	needs	of	a	diverse	student	population;	teacher	
education	 that	 occurs	 within	 a	 collaborative	 professional	 community;	 a	 heavy	 emphasis	 on	
subject	 matter	 pedagogy;	 a	 clear	 vision	 of	 high	 quality	 teaching	 pervasive	 throughout	 the	
programme,	 and	 use	 of	 active	 pedagogy	 by	 teacher	 educators	 as	 general	 characteristics	 in	
highly	effective	teacher	education	programmes.		
	
Haigh	[13]	argued		that	“teacher	preparation	institutions	have	the	responsibility	of	providing	
prospective	 teachers	 with	 the	 skills	 necessary	 to	 meet	 the	 intellectual,	 social	 and	 personal	
needs	of	diverse	 learners”	 (p.	694).	Bezzina	and	Madelinska-Michalak	 [8]	recommended	that	
student	 teachers	 should	 be	 equipped	 on	 lesson	 planning	 implementation	 skills,	 classroom	
management	 and	 nurturing	 professional	 and	 personal	 qualities.	 Cubukcu	 [16]	 reported	 that	
student	 teachers	need	to	be	prepared	during	micro-teaching	on	the	 following	areas:	(i)	close	
connection	 between	 the	 course	 materials	 and	 practical	 application	 in	 real	 classroom;	 (ii)	
adequate	 micro-peer	 teaching;	 and	 (iii)	 individual	 presentations	 rather	 than	 group	 work.	
Pamela	 and	 Grossman	 (1990)[14]	 argued	 that	 professional	 preparation,	 such	 as	 methods,	
courses	 and	 fieldwork,	 are	 best	 in	 equipping	 teachers	 to	 work	 with	 a	 diverse	 student	
population.		
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Pedagogical	challenges	facing	student	teachers	during	teaching	practice	can	also	reveal	areas	
where	 the	 student	 teachers	 need	 to	 be	 assisted	 during	 the	 preparation	 stage	 for	 teaching	
practice.	 Bhargava	 [6]	 identified	 lesson	planning,	 classroom	management,	 time	management	
and	assessment	and	awarding	of	marks	as	some	of	the	challenges	student	teachers	encounter	
during	 teaching	 practice.	 Leach	 [15]	 was	 concerned	 about	 ability	 of	 student	 teachers	 in	
recognising	 learners’	 social	 and	 emotional	 needs,	 inappropriateness	 of	 some	 curriculum	
material	 for	certain	students,	being	fair	to	pupils	and	tailoring	content	to	 individual	students	
during	teaching	practice	practicum	[15].	Cubukcu	[16]	found	that	student	teachers	need	to	be	
assisted	on	management	of	learners,	English	Language	competence	and	lesson	preparation.	A	
clear	 understanding	 of	 these	 challenges	 implies	 that	 teacher	 educators	 should	 assist	 the	
student	teachers	as	they	embark	on	the	teaching	practice.	
	
Perceived	 adequacy	 of	 skills	 and	 abilities,	 expectations	 about	 the	 workforce,	 teaching	 self-
efficacy	 and	 attribution	 style	 are	 prerequisite	 variables	 in	 understanding	 the	 transition	 of	
student	 teachers	 from	preparation	 for	 teaching	practice	 to	 the	 actual	 teaching	practice	 [17].	
Firstly,	 individuals	 entering	 any	 profession	 should	 possess	 the	 required	 skills	 and	 abilities	
appropriate	 to	 the	 profession	 and	 to	which	 universities	 are	 expected	 to	make	 an	 important	
contribution	[17].	Similarly,	student	teachers	should	possess	the	required	skills	and	abilities	as	
they	undertake	teaching	practice.		Surprisingly,	Graham	and	McKenzie	[18]	reported	that	some	
students	are	not	meeting	the	requirements	of	the	workplace.	Thus,	Graham	and	McKenzie	[18]	
argue	 that	 the	 university	 education	 should	 be	 designed	 to	 closely	mimic	 the	 standards	 and	
procedures	of	work	required	by	the	workplace,	as	well	as	to	equip	students	with	the	skills	and	
knowledge	valued	by	employers.	Secondly,	student	teacher	perceptions	formed	may	influence	
their	performance	during	teaching	practice	[19,	20,	21].	A	student	teacher	may	form	unrealistic	
expectations	regarding	an	array	of	factors	such	as	workplace	rewards,	the	degree	of	difficulty	
and	nature	of	 the	work	 they	will	be	doing,	 their	 likely	workload	and	 time	pressures	and	 the	
social	structure	or	culture	of	the	organisation.		
	
Thirdly,	the	move	of	student	teachers	from	a	training	institution	to	teaching	practice	may	also	
be	 influenced	by	self-efficacy	contribution	[17].	Self-efficacy	may	influence	how	an	individual	
will	 adjust	 to	 this	 transition.	 	 Self-efficacy	 influences	 whether	 an	 individual	 will	 initiate,	
persevere	and	succeed	at	a	given	task	during	the	teaching	practice,	which	is	linked	directly	to	
the	 individual's	personal	 experiences	during	 the	preparatory	 stage	 for	 the	 teaching	practice.	
High	teaching	self-efficacy	is	likened	to	positive	gains	in	teacher	performance,	student	learning	
outcomes,	the	selection	of	learning	activities,	responses	to	student	attempts,	selection	and	use	
of	classroom	management	techniques,	responses	to	difficult	students,	stress	management	and	
job	 satisfaction[22,	 23].	 Individuals	with	 a	 high	 sense	 of	 teaching	 efficacy	 are	more	 likely	 to	
respond	to	the	experience	of	'reality	shock'	in	an	adaptive	way.	Lastly,	the	congruence	between	
the	training	received	by	a	student	teacher	and	teaching	practice	is	influenced	by	the	attribution	
style	contribution	[17].		Personal	experiences	are	likely	to	influence	the	student	teacher’s	self-
efficacy.	Personal	experience	of	success	may	contribute	positively	while	a	personal	experience	
of	failure	may	contribute	negatively	on	the	self-efficacy	of	the	student	teacher	during	teaching	
practice.	 	Reports	 exist	 that	 teachers	 are	 likely	 to	be	 attributing	 their	 own	performance	 and	
effectiveness	in	the	classroom	to	personality	characteristics	[24].		
	
The	 Department	 of	 Agricultural	 Education	 and	 Extension	 at	 the	 University	 of	 Eswatini	
prepares	student	teachers	for	teaching	practice	technically	and	pedagogically.	Technically,	the	
student	 teachers	 take	 courses	 from	 the	 following	 departments:	 Agricultural	 Economics	 and	
Management;	Animal	Science;	Agricultural	Bio-systems	and	Engineering;	Crop	Production;	and	
Horticulture.	 Pedagogically,	 the	 student	 teachers	 take	 courses	 from	 the	 Department	 of	
Agricultural	Education	and	Extension.	These	courses	are	 taken	at	Level	 I	 (Semester	1	and	2)	
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and	 Level	 II	 (Semester	 3	 and	 4).	 However,	 this	 study	 will	 focus	 only	 on	 the	 professional	
preparation	of	the	student	teachers	for	teaching	practice.	
	
The	 student	 teachers	 do	 their	 teaching	 practice	 during	 the	 fifth	 semester	 for	 a	 period	 of	 12	
weeks,	 an	 equivalence	 of	 the	 first	 Term	 in	 the	 education	 system	 of	 Eswatini.	 The	 overall	
objective	of	the	teaching	practice	exercise	at	the	University	of	Eswatini	is	to	assist	the	student	
teachers	 combine	 philosophies	 of	 education	 with	 knowledge	 of	 today's	 society	 in	 forming	
professional	beliefs	[25].		
	
Research	on	teaching	practice	conducted	at	 the	University	of	Eswatini	 includes	 the	 following	
among	others:	 factors	 contributing	 to	 effective	 student	 teacher	 supervision	 in	 the	 Faculty	 of	
Agriculture	 and	 Consumer	 Sciences	 [26];	 	 student	 teachers’	 experiences	 during	 teaching	
practice	 [27,	28];	 student	 teachers’	 supervision	experiences	 	 from	cooperating	 teachers	 [29];	
challenges	 faced	 by	 student	 teachers	 during	 teaching	 practice	 [30;	 31]	 and	 	 effectiveness	 of	
teaching	 practice	 on	 the	 performance	 of	 teachers	 [32].	 No	 study	 has	 been	 conducted	 on	
congruence	 between	 the	 student	 teacher	 preparation	 and	 the	 teaching	 practice,	 yet,	
incongruence	 implies	 that	 student	may	have	challenges	 in	coping	with	 teaching	practice	and	
later	the	teaching	profession.			
	
Therefore,	the	study	sought	to	determine	student	teacher	preparedness	for	teaching	practice	at	
Faculty	of	Agriculture	and	Consumer	Sciences	in	the	University	of	Eswatini.	The	objectives	of	
the	 paper	 were	 to:	 (i)	 identify	 the	 student	 teacher	 training	 needs	 prior	 to	 preparation	 for	
teaching	 practice;	 (ii)	 describe	 the	 preparedness	 of	 students	 towards	 teaching	 practice;	 and	
(iii)	 describe	 the	 relationship	 between	 preparedness	 of	 students	 and	 their	 demographic	
characteristic	and	perceptions.	 	
	

THEORETICAL	/	CONCEPTUAL	FRAMEWORK	
This	study	was	framed	by	the	Person-Environment	Fit	Theory	and	Social	Learning	Theory.	The	
Person-Environment	Fit	Theory	was	postulated	by	Holland	in	1985	[33].	Person–Environment	
Fit	 Theory	 is	 defined	 as	 the	 compatibility	 between	 individuals	 and	 their	 environment.	 The	
theory	asserts	that	people	have	the	freedom	to	choose	their	goals,	activities,	and	relationships,	
they	may	regularly	ask	themselves	whether	their	environment	(opportunities,	demands,	social	
context)	offers	what	they	wish	for.	The	theory	is	built	on	three	basic	principles	[34].	Firstly,	the	
fit	 theory	 postulates	 that	 fit	 is	 a	 more	 powerful	 predictor	 of	 individual	 outcomes	 e.g.,	 job	
satisfaction	[35].	Secondly,	fit	theory	proposes	that	outcomes	are	most	optimal	when	personal	
attributes	(e.g.,	needs,	abilities,	values)	and	environmental	attributes	(e.g.,	supplies,	demands,	
values)	 are	 compatible.	 Thirdly,	 fit	 theory	 claims	 that	 discrepancies	 between	 personal	 and	
environmental	attributes	(misfits)	reduce	positive	outcomes	irrespective	of	the	direction	of	the	
discrepancies	[34].	The	Person-Environment	Fit	Theory	is	particularly	useful	in	examining	the	
transition	process	 from	training	 to	workplace	 [36].	Swanson	and	Fouad	[36]	argued	that	 the	
Person-Environment	 Fit	 places	 equal	 emphasis	 on	 the	 needs	 of	 both	 organisations	 and	
individuals.	Consequently,	both	 the	organisation	and	 individual	derive	satisfaction	 from	each	
other	through	the	services	rendered.	High	levels	of	satisfaction	for	both	parties	are	an	indicator	
of	a	good	'fit'	between	the	organisation	and	individual.	Such	prevailing	situation	results	in	good	
performance	outcomes.	
	
The	Social	Cognitive	Theory	was	postulated	by	Bandura	 in	1986	[37].	 It	started	as	 the	Social	
Learning	 Theory	 (SLT)	 in	 the	 1960s	 [37].	 The	 theory	 posits	 that	 learning	 occurs	 in	 a	 social	
context	with	a	dynamic	and	reciprocal	interaction	of	the	person,	environment,	and	behaviour.	
SCT	considers	the	unique	way	in	which	individuals	acquire	and	maintain	behaviour,	while	also	
considering	 the	 social	 environment	 in	which	 individuals	 perform	 the	 behaviour.	 The	 theory	
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takes	 into	account	a	person's	past	experiences,	which	 factor	 into	whether	behavioural	action	
will	occur.	These	past	experiences	 influences	reinforcements,	expectations,	and	expectancies,	
all	of	which	shape	whether	a	person	will	engage	in	a	specific	behaviour	and	the	reasons	why	a	
person	engages	in	that	behaviour.		
	
The	 Social	 Cognitive	 Theory	 is	 framed	 on	 the	 following	 tenets:	 Reciprocal	 Determinism,	
Behavioural	 Capability,	 Observational	 Learning,	 Reinforcements,	 Expectations	 and	 Self-
efficacy.	 Reciprocal	 Determinism	 refers	 to	 the	 dynamic	 and	 reciprocal	 interaction	 of	 person	
(individual	 with	 a	 set	 of	 learned	 experiences),	 environment	 (external	 social	 context),	 and	
behaviour	 (responses	 to	 stimuli	 to	 achieve	 goals).	 Behavioural	 Capability	 entails	 a	 person's	
actual	 ability	 to	 perform	 behaviour	 through	 essential	 knowledge	 and	 skills.	 Observational	
Learning	asserts	that	people	can	witness	and	observe	behaviour	conducted	by	others,	and	then	
reproduce	 those	 actions.	 Reinforcements	 focus	 on	 the	 internal	 or	 external	 responses	 to	 a	
person's	 behaviour	 that	 affect	 the	 likelihood	 of	 continuing	 or	 discontinuing	 the	 behaviour.		
Expectations	relate	to	the	anticipated	consequences	of	a	person's	behaviour.	Then,	Self-efficacy	
concerns	 the	 level	 of	 a	 person's	 confidence	 in	 his	 or	 her	 ability	 to	 successfully	 perform	
behaviour.	 Social	 Cognitive	 Theory	 examines	 the	 interplay	 between	 self-efficacy,	 outcome	
expectancy	and	goals,	as	mediated	by	other	personal	and	contextual	variables	[38].		
	
The	Person-Environment	Fit	Theory	is	relevant	in	this	study	as	it	determines	if	the	preparation	
provided	to	student	teachers	is	compatible	with	the	teaching	practice	experience.	Similarly,	the	
Social	Cognitive	Theory	is	also	relevant	as	student	teachers	have	to	transfer	knowledge,	skills	
and	experiences	gained	during	the	preparation	at	 teacher	education	to	teaching	practice	 in	a	
self-efficacious	manner.		
	

METHODOLOGY	
The	study	was	a	descriptive-correlational	research	design.	 It	was	a	census	(N=80)	of	student	
teachers	 who	 did	 teaching	 practice	 in	 the	 2015/2016	 academic	 year	 in	 the	 Faculty	 of	
Agriculture	and	Consumer	Sciences	at	the	University	of	Eswatini.	A	close-ended	questionnaire,	
validated	by	three	experts	from	the	Department	of	Agricultural	Education	and	Extension	and	
Department	 of	 Consumer	 Sciences	 was	 used	 for	 data	 collection.	 Cronbach’s	 Alpha	 used	 to	
calculate	inter-item	reliability	of	the	questionnaire	revealed	that	the	reliability	coefficient	was	
.74;	 implying	that	the	instrument	was	74%	reliable.	A	six	point	Likert-type	scale	was	used	to	
measure	the	variables	of	the	study.	The	questionnaires	were	distributed	by	the	researchers	to	
the	 respondents	 accompanied	 by	 a	 cover	 letter.	 Data	were	 collected	 during	 the	 second	 and	
third	weeks	of	March	2016.	Questionnaires	were	 further	coded	 for	easy	 follow	up,	and	were	
delivered	and	 then	collected	a	 fortnight	 later	 from	the	respondents.	A	 formal	 letter	 from	the	
researchers	was	written	to	solicit	permission	from	the	respondents	to	participate	in	the	study.	
Descriptive	 statistics	 and	 correlational	 statistics	 in	 the	Statistical	Package	 for	Social	 Sciences	
(SPSS)	version	20	were	used	for	analysing	the	data.		
	

RESULTS	AND	DISCUSSIONS	
Demographic	Characteristics	and	Background	Information		
Table	1	revealed	that	most	of	the	student	teachers	were	in	the	age	range	21	to	25	years	(n=62,	
77.5%).	Thirty	four	student	teachers	(42.3%)	were	females.		Also,	46	student	teachers	(57.0%)	
did	the	teaching	practice	at	schools	in	the	rural	areas	and	most	of	the	teaching	practice	schools	
were	public	 schools	 (n=53,	 56.2%).	 	 A	majority	 of	 the	 student	 teachers	 (n=73,	 91.3%)	were	
single.		Most	of	the	student	teachers	started	learning	Agriculture	/	Consumer	Science	at	Junior	
Secondary	 School.	 Finally,	 most	 of	 the	 student	 teachers	 were	 doing	 Agricultural	 Education	
(n=50,	62.5%).	 	Similar	results	that	revealed	that	a	majority	of	student	teachers	were	female,	
single	and	had	not	done	teaching	practice	were	reported	by	Tsikati,	Dlamini	and	Masuku	[39].					
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Table	1.	Distribution	of	surveyed	respondents	according	to	demographic	characteristics	
Demographic	variables	 f	 %	
Age		 	 	
21-	25	years	 62	 77.5	
26-30	years	 17	 21.3	
31	and	above	 1	 1.3	
Sex		 	 	
Male		 34	 42.3	
Female	 46	 57.5	
Intern	school	location	 	 	
Urban		 35	 43.	
Rural	 46	 57.0	
Type	of	school	 	 	
Mission	school	 27	 33.8	
Public	school	 53	 56.2	
Marital	status	 	 	
Single	 73	 91.3	
Married		 7	 8.8	
Beginning	to	learn	agriculture/	consumer	science	 	
Primary	level		 22	 27.5	
Secondary	level	 36	 45.0	
High	school	level		 14	 17.5	
Tertiary	level	 8	 10.0	
Programme	of	study		 	 	
B.Sc.	Agriculture	Education	 50	 62.5	
B.Sc.	Consumer	Science	Education	 30	 37.5	

	
Student	teacher	training	needs	prior	to	preparation	for	teaching	practice	
Table	 2	 reveals	 that	 the	 most	 prominent	 training	 needs	 of	 the	 student	 teachers	 before	 the	
preparation	stage	at	the	University	were	on	the	following:	linking	theory	and	practice	(μ=4.99),	
σ=.89);	 understanding	 stages	 of	 child	 development	 (μ=	 4.96,	 σ=.96),	 effective	 methods	 of	
testing	(μ=	4.91,	σ=.90),	subject	matter	(μ=	4.86,	σ=.94);	use	of	teaching	aids	(μ=	4.85,	σ=.92),	
developing	specific	strategies	for	teaching	learners	(μ=4.84,	σ=1.20);	developing	strategies	for	
handling	student	misbehaviour	(μ=4.80,	σ=.75),	effective	methods	of	teaching	(μ=4.76,	σ=.98);	
among	 others.	 The	 results	 reiterate	 that	 of	 Brownell,	 Ross,	 Colon	 and	 McCallum	 [12]	 who	
indicated	that	teacher	education	programmes	should	assist	student	teachers	plan	and	connect	
coursework	and	field	work	and	use	of	varied	teaching	strategies.	Similarly,	Farrant	[7]	 found	
that	preparing	student	 teacher	 for	 teaching	practice	should	 include	equipping	 them	to	select	
and	 use	 appropriate	 content;	 and	 decide	 on	 the	 best	 method	 of	 presentation.	 Bezzina	 and	
Madelinska-Michalak	 [8]	 stated	 that	 student	 teachers	should	be	able	 to	prepare	 lesson	plans	
and	manage	classrooms.	
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Table	2.	Student	teacher	training	needs	prior	to	preparation	for	teaching	practice	(N=80)	
Items		 µ	 σ	
Linking	theory	and	practice	 4.99	 .89	
Understanding	the	stages	of	child	development	 4.96	 .96	
Effective	methods	of	testing		 4.91	 .90	
Subject	matter	 4.86	 .94	
Use	teaching	aids		 4.85	 .92	
Specific	strategies	for	teaching	learners	 4.84	 .58	
Strategies	for	handling	student	misbehaviour	 4.80	 .75	
Effective	methods	of	teaching		 4.76	 .98	
Facilitating	students	learning	in	small	groups	 4.71	 1.09	
	Activating	student	prior	knowledge	 4.63	 .80	
Use	specific	techniques	for	teaching	topics	in	Agriculture	/	Consumer	Sciences	 4.55	 .98	
Strategies	in	setting	classroom	norms	 4.36	 1.01	
Teaching	practical	sessions	 3.94	 1.33	
Strategies	for	teaching	students	from	diverse	ethnic	backgrounds	 3.88	 .97	
Strategies	for	teaching	students	from	diverse	racial	backgrounds	 3.83	 1.35	
			Overall		 4.55	 .95	

Rating	scale:	
1	–	strongly	disagree,	2	=	disagree,	3=	slightly	disagree,		
4	=	slightly	agree,						5=agree,								6	=	strongly	agree.	
	
Preparedness	of	student	teachers	towards	teaching	practice		
Table	3	revealed	that	the	student	teachers	were	prepared	for	teaching	practice	in	the	following	
areas:	 student	 discipline	 (μ=5.01,	 σ=4.53);	 setting	 test	 questions	 (μ=4.90,	 σ=1.12),	 setting	
exam	questions	(μ=4.72,	σ=1.01),	student	assessment	practices	(μ=4.46,	σ=.74);	effective	use	
of	 teaching	 aids	 (μ=4.46,	 σ=1.25);	 classroom	 management	 (μ=4.44,σ=1.16);	 understanding	
student	 behaviour	 (μ=4.36,σ=1.21);	 	 Information	 and	 Communication	 Technology	 skills	 for	
teaching	(μ=4.10,σ=1.24);	among	others.	Cubukcu	[16]	reported	that	student	teachers	need	to	
be	 prepared	 during	 micro-teaching	 on	 the	 following	 areas:	 connection	 between	 the	 course	
materials	and	practical	application	in	real	classrooms.	 	Student	teachers	need	to	be	equipped	
on	 subject	matter	 and	methods	 of	 teaching	 [7].	 Bezzina	 and	Madelinska-Michalak	 [8]	 found	
that	 student	 teachers	 should	 be	 capacitated	 on	 lesson	 planning	 and	 managing	 classrooms.	
Bhargava	 [6]	 reported	 that	 lesson	 planning,	 classroom	management,	 time	management	 and	
assessment	 and	 awarding	 of	 marks	 are	 the	 most	 important	 areas	 student	 teachers	 should	
master	in	teaching	practice.		
	

Table	3.	Preparedness	of	student	teachers	towards	teaching	practice	(N=80)	
Item		 µ	 σ	
Student	discipline	 5.01	 .53	
Setting	test	questions	 4.90	 1.12	
Setting	exam	questions	 4.72	 1.01	
Student	assessment	practices																																																																																																					4.46	 .74	
Effective	use	of	teaching	aids		 4.46	 1.25	
Classroom	management	 4.44	 1.16	
Understanding	student	behaviour		 4.36	 1.21	
ICT	skills	for	teaching	 4.10	 1.24	
Hands-on	activities	for		teaching	scientific	concepts	 4.06	 1.25	
Effective	use	of	technology	for	teaching		 4.06	 1.37	
School	management	 3.70	 1.43	
Student	counselling	 3.61	 1.42	
Overall		 4.59	 .61	



Advances	in	Social	Sciences	Research	Journal	(ASSRJ)	 Vol.6,	Issue	2	Feb-2019	
	

	
Copyright	©	Society	for	Science	and	Education,	United	Kingdom	 	

	
229	

Relationship	between	student	teachers’	preparedness	and	their	demographic	
characteristics	
Table	 4	 presents	 results	 on	 the	 relationship	 between	 preparedness	 of	 student	 teachers	 and	
their	 demographic	 characteristics.	 The	 results	 indicate	 that	 school	 location	 had	 a	 positive	
substantial	 association	 with	 the	 preparedness	 of	 student	 teachers	 (r	 =	 .57).	 A	 negative	
moderate	relationship	existed	between	the	student	preparedness	for	teaching	practice	and	the	
level	 at	which	 the	 student	 learn	 agriculture	 for	 the	 first	 time	 (r=	 -.36).	 	 This	 suggests	 that	 a	
further	study	should	be	conducted	to	explain	these	relationships.		
	

Table	4.	Relationship	between	student	teachers’	preparedness	and	their	demographic	
characteristics	

Independent	variables	 r	

Student	teacher	preparedness	 1.00	

Age	 -.14	

Sex	 .07	

School	location	 .57	

Type	of	school	 -.16	

Marital	status	 -.01	

Level	at	which	student	began	learning	agriculture/	consumer	science	 -.36	

Programme	of	study	 -.10	

	
CONCLUSIONS	

The	study	concluded	that	the	training	needs	student	teachers	had	before	they	were	prepared	
for	teaching	practice	were	met	during	the	preparation	stage	at	the	University	before	they	went	
for	 teaching	 practice.	 Furthermore,	 the	 study	 concluded	 that	 the	 student	 teachers	 were	
prepared	 for	 teaching	 practice	 and	 there	was	 congruence	 between	 the	 preparation	 and	 the	
teaching	 practice.	 This	 implies	 that	 teacher	 training	 institutions	 must	 make	 sure	 that	 the	
training	provide	 in	 consistent	with	 teaching	practice.	The	 results	of	 the	 study	are	 consistent	
with	the	theories	that	framed	the	study.	The	Person-Environment	Fit	Theory	is	confirmed	by	
the	 study	 as	 the	 preparation	 provided	 to	 student	 teachers	 is	 compatible	 with	 the	 teaching	
practice	experience	at	teaching	practice	schools.	Also,	the	Social	Cognitive	Theory	is	confirmed	
by	 the	 transfer	of	 the	knowledge,	 skills	and	experiences	acquired	during	 the	preparation	 for	
teaching	practice	in	a	self-efficacious	manner.		
	

RECOMMENDATIONS	
The	University	 of	Eswatini	 –	 Faculty	 of	Agriculture	 and	Consumer	 Science	 should	match	 the	
needs	 of	 students	 with	 those	 of	 the	 teaching	 practice	 school	 during	 the	 preparation	 of	 the	
student	teachers	for	teaching	practice	in	order	to	fortify	the	training.		Since	the	preparation	in	
this	 study	 was	 mainly	 on	 the	 professional	 aspect	 of	 the	 student	 teacher	 preparation;	 it	 is	
imperative	to	conduct	a	similar	study	to	address	the	technical	aspect	of	the	teaching	practice	
exercise.	A	further	study	is	also	essential	to	consider	the	congruence	between	the	micro-peer	
teaching	and	the	teaching	practice	at	the	University	of	Eswatini.		
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