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Abstract

Field courses are important areas for bridging lectures to practical lessons in every
discipline learnt in colleges and universities. This paper assesses the perceptions of
students on the administration and management of the field courses; the case of third
year students at Moi university (Bachelor of Arts, PSA 312). It evaluates the
administration and management of field courses at Moi University, and attempts to find
solutions in relation to challenges therein. The study adopts a descriptive design,
mixture of systematic and representative sampling techniques in its methodology.
Generally, the study uses both qualitative and quantitative methods to access data,
ultimately, the analysis was based on content, themes and output of SPSS information. A
sample of 68 students was randomly chosen to participate in the study in 2015. The
study findings highlight the imperatives of the need for policy in the administration and
management of the field courses and makes recommendations, which Moi University
and other institutions of higher learning can use to improve field course administration
and management.
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INTRODUCTION
Social scientists consider learning outside the classroom important because society acts like a
laboratory for practical experience. Learning in outside environment has makes field courses
to be increasingly popular component of curriculum among the courses offered at universities
globally. Both students and lecturers find in field courses an opportunity to relate theory and
practice and hence appreciate their symbiotic relationships. In a research report on students
studying biology, field courses have been described an opportunity to:

Travel, make new friends, and study organisms in a wide range of habitats. You'll learn modern
field research techniques, undertake exciting and unique projects, and become skilled in data
analysis. The close collaboration between staff and students will present a rare opportunity to
immerse yourself in a specialist area of field study that may prepare you for your future career
(www.ls.manchester.ac.uk)

Apart from exposing students to practical areas learnt in theory, field courses reinforce
informal sessions that boost learning appreciation across student-student and student-lecturer
divide. The principal goal of such courses is to train students to develop and recognize a multi-
dimensional relationship in their fields of study and often build the sense of final application of
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course. In some cases, these courses are organized as inter- university student exchange
programmes culminating in joint seminar topical discussions (Source).

Mentioning of field courses ignite in the mind of students a notion of the phrase “field trip”
which normally means long bus rides, packed lunches and museum tours. However, field trips
can take a variety of forms that meet a variety of needs and can enhance deep, active learning.
This, therefore, means they need to be prepared for by the university and college departments,
coordinators/course dons, and students going beyond the ‘trip mentality’. Traditionally, there
is a thinking that these study trips are only meant for students yet lecturers need them as
much. Thus Claiborne Lily et al (2014) on a research on “Teaching outside Classroom” assert
that:

Along with the engagement with concepts that is required by these experiences, the student
bonding that occurs on field trips enhances the learning experience and creates a learning
community as students continue onward in a discipline. Teaching in the field also gives
instructors the opportunity to get to know their students in greater depth in terms of how the
students see the world differently than the instructor. This insight into student world-views
can help the instructor to better communicate the concepts of the course.

A Field course extends learning outside lecture halls and university and probably also inculcate
community/public service sense of learning through engagements while on study tour. Due to
the importance of field courses, many institutions have designed policies that guide
implementation. Clairborne (2014) for instance, suggests that guidelines/policies for field
courses should include:

¢ Setting up the field trip as a research project that includes data collection.

* Conducting a theoretical examination of the issue in class long before going into the
field. Students should have a sense of what the field trip is going to be about before they
go.

¢ Atleast two weeks before heading into the field, develop the rudiments of basic
hypotheses. At this point the instructor should give details about the field site so that
students know what to expect.

* In the field, focus on the things that you've agreed to focus on and let the other stuff be
icing on the cake.

* Iffor alarge class, prepare Team Leaders to manage smaller groups of the class.

* Prepare students for practicalities including appropriate attire, expectations for
physical exertion, anticipated rest stops, supplies and materials they should bring

* Prepare for transportation, creating a sampling method suitable for students with
minimal previous experience, weather, coordination with external personnel, effective
use of team leaders (for management of group dynamics), student allergies and fears,
and safety.

Problem Analysis

Every year, students in Moi University raise complaints on field courses management. On the
other hand, lecturers concerns have often surrounded on the inadequacy and delay of
facilitation by university administration before field courses commenced. The issue, especially
of facilitation of students during the field courses and logistical related issues make it
imperative to carry out this study. The research therefore sought to meet the following
objectives:
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Objectives of the research
i.  To evaluate the administration and management of field courses in University
ii. To examine the Moi university policy on the management of field courses
iii.  To establish students’ perception of the administration and management of field
courses
iv.  To suggest possible solutions to existing challenges on field courses

These objectives were pursued through research questions such as:
Research Questions
i.  How are field courses administered and managed in Moi University?
ii.  Whatis the policy of Moi University on the management of field courses?
iii. ~ What are student’s perceptions’ on the administration and management of field
courses?
iv.  What possible solutions exist to ameliorate challenges on field courses?

The research questions guided the review of literature and primary data collection

RELATED LITERATURE
In this section, the researchers by use of the four objectives purpose to find the central role
played by administration and management of field courses in universities and colleges. The
objectives are used as sub-themes and under each, relevant literature and observations are
captured.

Administration and Management of Field Courses: An Evaluation

Different scholars view field courses differently. Mogk, David W.
(http://www.minsocam.org/msa/Monographs/Mngrph_03/MG003_047-052.pdf) says; field
trips (courses) are commonly the most memorable educational experiences for many students,
and serve as excellent mechanisms in the recruitment and retention of students in geology
programs. Field trips (courses) provide the opportunity for students to become motivated to
learn, and participation on field trips results in measurable impacts on student values (sense of
importance), interests, and attitudes (sense of enjoyment) about the subject matter. Field trips
help us to experience the joy of working in a natural environment, the excitement of discovery,
and the satisfaction engendered by mastery of content and increased appreciation for the
methods of scientific investigation. According to Orien (1993), the most important role of field
trips in the learning process is in "direct experience with concrete phenomena and materials".

The very nature of field trip (courses) exercises requires students to be active learners, rather
than merely covering material in a passive mode in a traditional classroom. Furthermore,
experiential activities facilitate the transition from lower-order learning strategies (e.g.
memorization of information) to the higher cognitive learning strategies required to master
and retain abstract concepts (e.g. MacKenzie and White, 1982; Orien, 1993). Kern and
Carpenter (1986) have shown that lower-order learning is virtually identical for all students
whether or not they have participated in field experiences. However, they found that field
experiences enhanced students’ ability to understand, analyze, synthesize, and use acquired
information and concepts.

Perhaps the most important aspect of a successful field activity is a clear articulation of the
activities, goals, and expected outcomes of the field trip. The instructional goals of a field trip
may be: 1) to catalyze, enrich or culminate instructional units, 2) to introduce a new unit of
instruction to create interest in the subject or topic, 3) to present a main body of an
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instructional unit as a tool to enhance and motivate learning, or 4) to illustrate and reinforce
facts, skills, and concepts as a follow-up for class work (paraphrased from Rudman, 1994).
Whatever the motivation, field experiences should be integral to the overall course of study,
rather than merely used as an enrichment or add-on activity (Orien and Hofstein, 1994).

Rudman (1994) makes the following suggests that, prior to a field trip, leaders should:

L.
ii.

iil.

iv.

Vi.

Create goals and objectives which justify the purpose of the field trip.

Implement an introduction or orientation before the field trip departure (e.g., slide
show, speaker, discussion on what to expect and how to behave).

Reduce the environmental novelty for yourself and the students. Make a pre-trip
inspection yourself and learn how to use the (available) resources. If time, travel or
expenses do not allow for this, phone calls or letters can be just as helpful.

Select a field trip site that provides hands-on, materials to manipulate. Trip leaders
should stimulate interest through questioning, problem solving, exploration and
investigation.

Allow students time to experience the excitement of exploration and discovery. Certain
behaviors should be expected, but the field trip does not have to be a regimental, single
file line of silent students.

Administer post-field trip materials, projects, or activities to help students reinforce and
transfer the learning experience beyond the field trip.

Orien (1993) presents a model for the development and implementation of effective field trips:

i.

ii.

iil.

iv.

The main instructional strategy of the field trip should be hands-on experience,
concentrating on those activities that cannot be conducted in the classroom or
laboratory.

A process-oriented approach should be used to achieve the objective of hands-on
experience. This approach involves assignments that direct the students towards
activities such as: observing, touching, identifying, measuring, and comparing. Follow-
up activities of interpretation and drawing conclusions should be based on these basic
processes.

Students should be prepared for the field trip. The more familiar they are with their
assignment (cognitive preparation), with the area of the field trip (geographical
preparation), and the kind of event in which they will participate (psychological
preparation), the more productive the field trip will be for them.

The field trip should be used as integration with a particular unit because concrete
activities in the field provide a basis for meaningful learning.

To assess the effectiveness of the field trip experience, Orien and Hofstein (1994) used the
Following evaluative mechanisms:

i.

ii.

iil.

Pre-field trip questionnaires were administered on students’ background, attitudes
towards field trips, attitudes towards geology and a pre-field trip achievement test was
given.

During the field trip, direct observations were made of student performance, students
were interviewed, and students’ attitudes towards the field trip were collected via a
questionnaire.

Post-field trip surveys and interviews were conducted to determine students’ attitudes
towards field trips and geology, and an achievement test was given.
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[t is necessary to have a basic understanding of students’ prior knowledge, interests, attitudes,
and pre- or misconceptions to help formulate the field trip activities. During the field trip it is
also important to monitor student performance (what they can do and what they know) as
well as interest and attitudes to ensure that the field trip is a positive and meaningful
experience. Post-field trip activities are also important to help reinforce the lessons learned on
the field trip, and to help students reflect on the relevance of the field experience to the rest of
their coursework, and to their personal lives.

Policy on Field Courses

Among some universities, field course policies exist. According to University of Missouri
(2014), there exists a field trip guide. In their document, when considering a field trip,
faculty/staff are advised to first review existing policies and follow those recommended
procedures. Before the activity, they are required to have; documented itinerary and
description of activities, review and plan for inherent risks associated with activities, review
and plan for liabilities, and have emergency plan. The University community is involved in a
very diverse range of activities in its Risk Assessment and Emergency Planning (RAEP). Again
the Faculty, staff, and students must comply with University policies while on field trips just as
they would on campus including those concerning alcohol and drug use, vehicle use, student
misconduct, smoking, principles of academic freedom, policy on sexual harassment, and
consensual relationships. It is not assumed that all students are in agreement to the field trip
hence they must fill in Request to Travel form, must fill Student Sign - up list at appropriate
points, fill an Assumption of Risk/ Permission form, and site sponsor contracts for risk
responsibility by the university. And finally, the procedures involved in reporting of incidents
are documented and known before hand.

Southern Illinois University Carbondale (2007) is the cumulative policy description of field
courses for the university. It defines what field trips are and what they are not. It further,
provides factors to consider while planning, documentation related to the trips, emergency
plans, and it documents special requirements for participation. This institution in addition has
a check list that must be adhered to prior to approval of trips. University of Florida’s Harn
Museum of Art (www.harn.ufl.edu 6/11/2016) have a field trip policy that differs with the
previous two discussed above in the sense that it is a biannual based policy. Somehow we
could term it a tour/ guest guide operative policy, but still the underlying issues in field trip
policies are inherent which makes it a good reference. These makes it prudent to think that
many other universities that are operating outside such policies should find it necessary to
institute such relevant yardsticks to avoid arbitrary handling of a course of this nature. Most
often in Kenyan set ups and Africa at large, we wait till either the concerned commission
initiates or the relevant ministry takes lead.

Students’ Perceptions on the Administration and Management of Field Courses

In a research by Azhar and Zairi (2015) the perception of Diploma in Electronic Engineering
(DKE) students who had attended a trip to Beserah earth satellite station, field trips get
positive responses from students. They however noted that to conduct an effective field
trip, the management should provide adequate funds and resources for coordination at
all levels. As stated earlier, field courses in Moi University were generally considered as
educational tours which were not assessed previously. Courses like BSc in Forestry, MSc in
Environmental Studies and BA in geography used offered field courses that to support the
theory taught in class. Departments and individual course instructors were responsible for the
guidelines and delivery of the course. Despite the fact that there is no comprehensive policy on
field courses, departments design their own guidelines on ad-hoc basis. During our field
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research, students were asked to fill questionnaires on their perceptions on certain aspects of
field courses

Table showing Responses on Perception Question
S/No Response Item Response Type Response Type Response Type

(D) in Percentage  (NS) in Percentage (A) in Percentage

1. Course Usefulness 8% 2% 90%
2. Prior Preparation 95% 3% 2%
3. Being Involved by Dept. 95% 2% 3%
4, Adequate Preparation 91% 2% 7%
5. Payment verses Expectation 98% - 2%
6. Enjoyment of trip 5% 3% 92%

Source: Authors, 2016.

Even though students’ perception may at times be over board with realities, the good practices
after the onset of scientific inventions in the 20th Century calls for understanding the place of
the client in organizational decision makings thus we cannot ignore all their perceptions. In
this study, after subjecting the students’ to the data collection tools, it became clear that the
response type “D” attracted higher percentages in most of the questions unlike the response
type “NS”. On the other hand, the response type “A” had a few high positive percentage rates,
an indication of interest in this course. In relation to the policy statements stated as in
Southern Illinois University Carbondale (SIUC) and University of Missouri, some of the
responses we received in this study as weak points seem to corroborate with the lack of
guiding policies for field courses. It has been said by some that knowing a problem is half the
solution to a problem. This is a truistic statement in several senses since without identifying a
problem it can be hard to think of a viable attempt to solving it

METHODOLOGY

The study is a qualitative research which adopted a descriptive Qualitative Action Research.
Questionnaires were used to collect data, after which descriptive data analysis technique was
used in data analysis. Students who undertook field course in 2015 were asked to fill a
questionnaire to describe their positive and negative experiences, what they learnt, and what
they recommend as a policy for the improvement of field courses. Thirty percent (30 %)
sample of students were sampled to fill in questionnaire. The study used the Likert Scale to
assess the perceptions of students on the administration of field courses. The students were
therefore asked the following questions and were required to rank their answers as indicated.
Having undertaken the course PSA 312, please answer the following questions as honestly as
you can using the choices provided;
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Perception Question on Administration and Management of Field Course You attended (Likert
Scaled; Agree = A{3}, Not Sure =NS{2}, Disagree =D{1}). Tick appropriate answer.
Perception Statements (Below) Disagree(D) 1 | Not Sure (NS) 2 Agree(A) 3

The field course was a useful learning to me

We had prior preparations for the field course

Our department involved us in the preparations

The preparation period was adequate

The amount we paid was commensurate with

Expectations

It was a nice experience learning outside class

11 List some challenges you can associate with the field course you went through;

rxkk*Thank you for participating***#***

THEORETICAL FRAMEWORK

The research draws its theoretical foundations from systematic approach to training. The
concept of systematic training originates from the systems theory which considers training as
a sub-system interacting with the other sub-systems upon which an organization depends for
its progress and its survival. It is as a logical relationship between the sequential stages in the
process of investigating training needs, designing, delivering and validating training (Buckley,
2009). Systematic approach to training is therefore a training that is done after careful
planning and its implementation is done according to plan.

CONCEPTUAL FRAMEWORK
On the basis of the theoretical framework above, we come up with a conceptual framework to
capture the interacting variables. The inputs (operations, procedures, etc.) determine the
outputs (successes in administration and management of field courses). At the heart of all
these is training needs being met under diverse intervening variables (internal and external)
such as respective faculties and staff, the Commission of University Education (CUE) policies on
higher education, prevailing international policies, and stakeholders’ demands.
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Source: Chelang’a and Juma, 2016.
In the framework above; A - represents the input, B - is the internal variables, C - external
variables, X- the processing (training), and D - output (deliverables). At the end of the whole
interactive process, the output informs what future inputs may be needed for the progress of
the system.

RESULTS AND DISCUSSIONS
This study in its attempt to find students’ perception of the administration and management of
field courses pegged its finding presentations on the basis of objectives as follows;
* Evaluation of field course administration and management in Moi University
* Examination of Moi university policy on field course management
* Establishing students’ perception field course administration and management
* Suggestions on possible solutions to field course challenges

Qualitative analysis of data involved summary of questionnaire data, classification of
responses, and bringing out respondents’ voices through quotations. However, respondents
were given pseudo names so as to maintain confidentiality. Data was generated from both male
and female students as indicated in table 1.

Table 1: Gender of student respondents

Frequency Percentage
Male 51 75
Female 17 25
Total 68 100

Source: Field data, 2015 (Researchers)

A total of 68 students participated in the study. Seventy five (75) percent of the respondents
were male, reflecting the male domination in the admission to the degree programmes and the
university. It also reflects male domination in the Bachelors of Arts degree in the department of
History, Political Science Public Administration. The respondents were asked questions related

Copyright © Society for Science and Education, United Kingdom 183



Kiprop, c.J. & Otieno, J.T. (2016). Student’s Perceptions of the Administration and Management of Field Courses: The Case of Third Year Students at
Moi University 2015. Advances in Social Sciences Research Journal, 3(11) 176-191.

to their experiences on the field course, their perceptions on the administration and
management of the field course, and the challenges. They were also asked to provide
suggestions on how the course should be managed.

Evaluation of field course administration and management in Moi University

Importance of Field Courses

In the past, field trips/ courses at Moi University have been organized, to serve generally as
student excursions for both academic as well as pleasure. The university funded such trips to
places within and outside the country with the hope that the trips would enhance the academic
and social development of students. The field trip courses were not seriously evaluated as
students did not earn credits for trips taken. Recent changes in the curriculum have made field
trips to be re-focused as field courses which must be assessed and therefore contributed to the
students’ final grades. Field courses are therefore compulsory in all university degree
programmes and the students pay fees for the course. Consequently, departments are expected
to plan for the places to be visited during field courses and students are expected to write field
course reports which are assessed. The objectives of field courses are to bring out a symbiotic
relationship between theory and practice. With changed curriculum, the management of the
field courses was expected to change to reflect the changed requirements.

Administration of Field Courses

In evaluating Moi University field courses, there might be need to reconsider whether the
students taking Public Administration for example should be combined with those taking
Penology or History during a field course study in light of the administration and logistical
challenges. An engagement in a field course should from the onset fill some academic gap(s) at
minimum which we can term- pedagogical/fundamental issues which can be; enhancing active
learning, promoting critical thinking, learning styles, building learning communities, and
building skills. Some key factors that promote successful field courses include; academic rigor,
use of mixed teaching methods, and facilitated reflection synthesizing experiences with
academic content. According to Lori Gardinier and Dawn Colquitt-Anderson (2010):

There is no formula for the percentage of time that should be spent in formal class time, seeing
cultural/historical sites and events, doing field work, or engaging in peer-to-peer cultural
exchange. Regardless of the mix, students should arrive at the destination with grounding in
both the academic and cultural context through a combination of pre-departure lectures,
guided research, online discussions, readings, and cultural events relevant to the trip.

Learning Experiences

Field courses can also be evaluated in terms of student learning experiences. Field data
indicated that students appreciated field courses because of the exposure they got. They were
also able to appreciate the challenges faced by various organizations visited

Students were able to appreciate the role of theory and practice in public administration. They
particularly understood how theories reflected historical contexts of time and culture which
developed. Such students include Donald1 who appreciated the relevance of culture, social
change, socialization, stratification, social structure...class, race, and gender in shaping
individuals.

A female student, Grace2 noted that she had the opportunity to relate theory learned in class to
real life situation. This was made possible by group interactions with lectures and students and
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the brainstorming sessions and discussions. According one student Donald3, the field course
was not only educative but was also very relevant to the course in Public Administration.
Clement4 further reiterated that the field course enabled students were exposed to reality as
opposed to theory. Donald5 thought that the social element of the field course enabled peers,
lecturers, resource persons and local community to interact. Abigael6 concludes that the field
course has triggered me to learn more on theories which are applicable in various situations in
the field. I have also learnt other approaches for dealing with people’s challenges in
administrative issues. The field course has enabled me to appreciate my passion for political
science and public administration as a discipline.

The field course provided an interactive session outside campus and students were able to
intermingle with the coastal communities, fellow students from other campuses, and lecturers
outside a formal setting. This made Adhiambo7 to conclude that “the field course was quite
interesting. It had a positive impact to both my academic and social life. I learnt new social
skills and visited several new and interesting places. I appreciate and commend the
department for this course”

Cherusang8 noted that in all the public institutions visited during the field were bureaucratic.
There were chains of command and procedures to be followed before they were allowed into
the institutions. This caused delays in the field programmes. The students were able to learn
the functions of parastatals visited. Diva9 cited the social- cultural and economic activities of
the coastal region e.g. mining industries, Christian and Muslim civilization, tourism, and
education among others, as what were learned lessons. According to Cherusang10, the visit to
Coast Development Authority enabled students to learn how local communities contribute to
development through participation by identifying and prioritizing their most felt needs for first
hand solution. Cherusang11 thought that in the visit to the Provincial Headquarters students
learned the relations between central government and provincial administration while in the
Kenya Ferry services, the students appreciated the use of six ferries to transport approximately
ten thousand passengers and three hundred vehicles daily from Mombasa Island to Likoni
mainland. Cherusang12 thought that the Diani and Kenyatta beaches were tourist attractions,
for both local and international visitors, which contributed a substantial amount of money to
the Kenya economy. Cherusang13 thought that the coastal people were soft spoken, generous,
and willing to live as one community. Other students appreciated the historical sites, the
cosmopolitan nature, and the hospitality of the coastal community

The challenges facing institutions visited include lack of political good will from the
government, instability, inappropriate technology, financial management, organizational
capacity building, operational inefficiency, drug and substance abuse, and insecurity among
others. According to Mary14, these are challenges which are common in all government
institutions particularly in The Coast Development Authority, Kenya Ferry Services and the
Coastal Provincial Administration which were visited. These challenges can be addressed by
sensitization, public participation, depolitization of projects, timely financing, training,
outsourcing, team building and bonding, monitoring and evaluation, and social responsibility
among others

Examination of Moi university policy on field course

Moi University does not seem to have a comprehens