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Abstract

For many years, educational curricula have been a tool for countries to foster the ‘right’
kind of future citizens. Since the 1980s, there has been an increasing global desire to
create entrepreneurial citizens who possess certain abilities. This article will analyse
what kind of citizen appears to be fostered when entrepreneurship is emphasised in
school. The study is based on empirical research carried out in three geographically
separated upper-secondary schools participating in an entrepreneurial program in
Sweden. Interviews were performed with pupils in single-gender focus groups.
Interviews with teachers were also completed with the help of cognitive maps.
Furthermore, a framework was formulated for understanding the general abilities all
pupils should develop according to secondary education curricula. These abilities
formed four categories: factual knowledge/abilities, learning abilities, civic
understanding/abilities and entrepreneurial abilities. When pupils’ voices are heard,
and when their stories and conceptions about their future abilities are defined, it is
clear that stories about entrepreneurial abilities are predominant. However, no stories
about civic understanding abilities or learning abilities are given, and this is the most
interesting result of this study. Is this lack of pupils’ understanding regarding the
importance of civic abilities worrying and something to be concerned about when
fostering future citizens through education?

Keywords: entrepreneurship in school; citizenship; abilities; secondary school,

INTRODUCTION

Schools and education have always played an important role in the development of future
citizens. Educational curricula have therefore historically reflected various perspectives on
how to foster the ideal citizen, with different abilities and skills desirable in particular time
periods. In Sweden, the elementary school was created in 1842. At that time, the ambition was
to create an obedient national citizenry through Christian education with a clear nationalist
orientation (National Agency for Education, 2011b). After the World Wars, the focus in
education shifted, moving towards the construction of democratic citizens with critical
awareness, independence and willingness to cooperate (SOU, 1946:31). This was followed by a
period in which the primary goal of education was to create equality and build a non-
segregated society (Dahlstedt and Olson, 2014; Rothstein and Westehill, 2005).
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Globalisation and marketisation started to influence school policy more directly in the early
1990s, and organisations like the European Union and the Organisation for Economic and Co-
operation and Development (OECD) came to play an active role in formulating curricula—not
only in Sweden but also in Western countries (Olofsson, 2009; Sivesind, Van der Akker and
Rosenmund, 2012). A noticeable example of this influence is the notion of ‘lifelong learning’,
which originated from the international debate on economic growth and employment
problems in the 1980s and was particularly significant in Swedish upper-secondary school
curricula in 1994. Education was supposed to create employable citizens who were able to
adjust to changes in working life, new technologies, internationalisation and a knowledge-
based society. Around the same time, the ideas of fostering entrepreneurs and developing
entrepreneurial abilities were introduced into policy as important pedagogical needs by OECD
(1989) and the European Commission (1998). The European Commission stated that
knowledge about entrepreneurship was beneficial for everyone since it would stimulate young
people to become more creative and more confident in whatever they might undertake (Leffler
and Mahieu, 2010).

Entrepreneurship in school as an approach to teaching and learning was introduced from two
perspectives: a narrow and a broad perspective. Overall, the focus of the narrow perspective is
on how to start and run businesses, whereas the broad perspective focuses on how to
stimulate entrepreneurial abilities in every school subject. Thus, entrepreneurship in school
became connected with a variety of teaching methods—activity-based teaching, working with
problem-solving, authentic issues, working with surrounding society and teachers working as
co-workers-with a primary focus on active learning (Backstrom-Widjeskog, 2010; Jones and
Iredale, 2014; Leffler, 2009; Svedberg, 2007; Bager and Lgwe Nielsen, 2009, Cope, 2005). In
Swedish upper-secondary school curricula, both perspectives are included:

The school should stimulate pupils’ creativity, curiosity and self-confidence as well as
their desire to explore and transform new ideas into action, and find solutions to
problems. Pupils should develop their ability to take initiatives and responsibility, and
to work both independently and together with others. The school should contribute to
pupils developing knowledge and attitudes that promotes entrepreneurship,
enterprise and innovative thinking. As a result the opportunities for pupils to start and
run a business will increase. Entrepreneurial skills are valuable in working and social
life and for further studies. (National Agency of Education, 2011b:5-6)

There has been considerable debate on entrepreneurship in school, both as a concept and as a
phenomenon (Berglund and Holmgren 2013; Johannisson, 2010; Leffler, 2009). While the
concept of entrepreneurship originated in the economic and financial sectors, much of the
research on entrepreneurship education is related to the field of economics rather than the
field of education (e.g. Hytti et al., 2010; Jones and Iredale, 2010; Lackéus, 2013; Sarasvathy
and Venkataraman, 2011; Vaidya, 2014). Critics argue that increased marketisation and the
ideology of neo-liberalism may have too much impact on education, and that the emphasis on
entrepreneurship may become more essential than solidarity and democracy, raising questions
as to what values entrepreneurship brings to education (e.g. Carlbaum, 2012; Dahlstedt and
Hertzberg, 2011, 2014; Dahlstedt and Olson, 2014). Clearly, there are different beliefs and
understandings about what entrepreneurship in school includes—and where and when it is
possible (Svedberg, 2010, Leffler, 2014). Even so, considerable efforts have been made to
implement entrepreneurship in Swedish schools (Holmgren and Berglund, 2007; Leffler, 2006;
National Agency of Education, 2010), and different educational initiatives have been adopted in
Sweden to educate teachers to work with entrepreneurship in school.
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The present study is part of a three-year school improvement program on entrepreneurship in
school, launched in Sweden in 2012 and funded and governed by an independent research
institute, Ifous (Innovation, research and development in school). The program involves
teachers and principals in secondary and upper-secondary schools from different parts of
Sweden (27 schools in total). The overall aim of the program is to implement entrepreneurship
in the participating schools, supported by the program.

AIM AND METHOD

Few studies provide empirical findings on pupils’ experiences and voices regarding
entrepreneurship in upper-secondary school in relation to their teachers’ views. The aim of
this article is to study what kind of citizen appears to be fostered when entrepreneurship is
emphasised in school. We will discuss this through three perspectives: curricula, pupils’ voices
and teachers’ voices. The article is organised as follows. We will start with the theoretical
framework and then present the results in three steps: first there will be a description of what
kinds of abilities must be brought forth as the overall task of upper-secondary schools; second,
there will be an analysis of what kinds of abilities the pupils emphasise as important for their
future lives; third, as the pupils almost entirely emphasise entrepreneurial abilities, there will
be an analysis of teachers’ views on entrepreneurial abilities. Finally, we will discuss
entrepreneurship in school and its relation to the school’s fostering mission.

The empirical material consists of curricula for upper-secondary schools, research materials,
policy reports and interviews with pupils and teachers. The sampling of schools was done in
two stages. The first stage was based on a questionnaire by which participating schools, which
extensively indicated that they were working with entrepreneurship in school, were identified.
In stage two, three of those schools, geographically separated in Sweden, were selected. A total
of 90 pupils, ranging from 16-19 years old and derived from both vocational programs and
programs preparing for higher education, were interviewed for about one hour in focus groups
divided by gender (26 total groups). This design was chosen to allow for dynamic interactions
in which the pupils’ voices could come together to offer their perspectives about the abilities
they believed to be important to their future lives (cf. Morgan and Kreuger, 1993; Tursunovic,
2002; Wibeck, 2010). In addition, 14 teachers (10 male and 4 female) were interviewed
regarding entrepreneurial abilities in education, using cognitive maps (Scherp, 2002, 2013).
According to Scherp (2013), a cognitive map can be seen as a graphical representation and an
overview of an individual’s mental landscape and his or her conception of a phenomenon, in
this case, a teacher’s conception about the phenomenon of entrepreneurship in school. The
transcribed interviews were systematically organised with the help of NVivo, a data analysis
software application designed for qualitative research.

In research as well as in practice, different concepts are used when discussing and defining
entrepreneurship in a school context. In this article, three main concepts are used:
entrepreneurial abilities, which refer to the entrepreneurial abilities used in the Swedish
curricula; entrepreneurship in school, which aims to stimulate entrepreneurial abilities, both
from broad and narrow perspectives; and entrepreneurial citizens, referring to someone who
has developed and possesses the entrepreneurial abilities determined to be necessary in
tomorrow’s society.
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FRAMEWORK

Entrepreneurial citizens

Studying how young people develop themselves as citizens is a complex task, but education
and its relationship to the development of future citizens is an established area of educational
research (e.g. Lister et al,, 2007; Olson et al. 2014; Keating, 2014). However, few studies have
aimed at problematising entrepreneurship in school and citizenship from different
perspectives (e.g. Dahlstedt and Hertzberg, 2012; Deuchar, 2004, 2006; Holmgren and From,
2005; Korhonen et al.,, 2012).

Marshall (1950) established the long agreed upon definition of citizenship. This definition
consists of three types of citizenship, which guarantee individuals a number of rights but also
feature obligations: civil, political and social citizenship. Education is considered to be a part of
social citizenship and entails rights for the people while guaranteeing that the nation is able to
maintain the welfare state. Today’s research takes a broader and more complex approach to
citizenship, including issues about identity, social position, cultural beliefs and affiliation
(Fejes, 2012; Keating, 2014). Since the late 1980s, there has also been discussion regarding
active and passive citizenship (Hartsman and Persson, 2013; Irisdotter Aldenmyr et al., 2013).
Active citizenship is defined by the European Commission in the following way:

Learning for active citizenship includes access to the skills and competences that
young people will need for effective economic participation under conditions of
technological modernization, economic globalization, and, very concretely,
transnational European labour markets. At the same time, the social and
communicative competences that are both part of new demands and which flow from
changing work and study contexts are themselves of critical importance for living in
culturally, ethnically and linguistically plural worlds. These competences are not
simply desirable for some, they are becoming essential for all. (European Commission,
1998:12)

The active citizen is described as someone who can actively participate in the labour market in
a changing world and is also social and communicative to cope with social life. This definition
of active citizenship is consistent with what Carlbaum (2012), Dahlstedt and Hertzberg (2011)
and Dahlstedt and Olson (2014) argue emerges as the dominant civic discourse in the
governing documents of Swedish upper-secondary schools. The definition of a citizen that
Marshall presented in the 1950s seems to no longer be accurate; rather, a different view has
emerged of a citizen who can no longer expect anything but is instead expected to be active,
responsible and have the ability to quickly adapt to current circumstances (Carlsson, 2006;
Nordin, 2012; Scourfield, 2005). Citizenship has become something that is constructed and
created rather than something that people have and are (Chriushank, 1999). The fostering of
children and young people in school is framed by the current dominant discourse regarding
the qualities of an imaginary desirable future citizen. Education reforms, therefore, design and
frame what is considered to constitute desirable citizenship in the future (Carlbaum, 2012).

However, in the dominant discourse as well as in policy, entrepreneurial abilities appear to be
crucial for becoming an active citizen, and the desire to foster entrepreneurial citizens does not
appear to be decreasing; in fact, it appears to be reinforced. The European Commission (2012)
argues that the development of a citizen possessing entrepreneurial abilities is essential for
domestic growth and vital for sustainable local and regional development as well as social
cohesion. It can thus be argued that entrepreneurship and entrepreneurial abilities are
important concepts for defining what is considered essential to citizenship in our time—and in
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future society—by the Swedish curricula. In many ways, it seems like the idea of an active
citizen coincides with an individual that possesses entrepreneurial abilities.

Abilities

In recent years, empirical research has emerged regarding the abilities important for success
later in life (e.g. Chuna and Heckman, 2010; Vestman and Lindqvist, 2012). According to
Brunelli and Schlotter (2011), the entrepreneurial abilities presented in the EU key
competences could be considered non-cognitive. Non-cognitive abilities refer to attitudes,
behaviour and social emotions and include self-confidence, motivation, self-discipline and good
manners, whereas cognitive abilities are linked to mental activity and can be measured via
intelligence and knowledge tests (National Agency for Education, 2013). In practise, it can be
difficult to distinguish between non-cognitive and cognitive abilities. Assessments in schools
have traditionally been focused on cognitive abilities since they are easier to measure. Nylén
and Skarin (2009) argue that extensive national and international measurement entails the
risk that teaching will be based on what is to be evaluated. According to Lackéus and Moberg
(2013), entrepreneurship in school is on a collision course with the prevailing social trend
towards more centrally controlled schemes with several national examinations.

FINDINGS

The present study was conducted in three stages. The point of departure was an analysis of one
part of the upper-secondary school curriculum, called Tasks of the School, in order to condense
and crystallise which abilities are highlighted as the most important for a pupil to have
acquired by the time his or her education is completed. The next step was to identify pupils’
conceptions about their future abilities by conducting interviews and comparing the results
with the abilities included in the curriculum. The last step was to review teachers’ views of
entrepreneurial abilities since the pupils were emphasising those abilities in the study.

Tasks of the school

School curricula represent society’s demands for what education and training should contain
and develop and also reflect what type of future citizen is desired. In the Swedish upper-
secondary school curriculum, it is specified that education should transfer values, impart
knowledge and prepare pupils to participate and work actively in the community. Necessary
abilities for pupils to acquire are described in the curriculum under the heading Tasks of the
school. The model shown in Table 1 illustrates how these abilities are analysed and categorised
into four themes: Factual knowledge abilities, Learning abilities, Civic understanding/abilities
and Entrepreneurial abilities. Factual knowledge abilities can be viewed as cognitive abilities,
whereas the others are considered non-cognitive. These abilities are explicitly formulated in
the curriculum. The first category is about equipping pupils with factual knowledge, which
should provide them with a common framework of knowledge and references that mirrors the
current society.

The second and third categories are about equipping pupils with certain artefacts so they can
become active citizens in a changing society. Both categories are stated as fostering tasks. The
fourth category is about developing entrepreneurial abilities so that pupils are prepared to be
entrepreneurs in society, whether in the labour market or in further studies, and this category
is also regarded as a fostering task. In the curriculum, no category of abilities is described as
superior to any other category; all four categories are defined as equally important.
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Table 1 Tasks of the school

Factual knowledge | Learning Civic Entrepreneurial abilities
abilities abilities understanding/

abilities
All Subjects Lifelong Iearn.ing Democmt‘ic values Cret'zti\{ity
Health Able to assimilate | Human nghts o Curzoszty.
Lifestyle knf)\'/vledge. . Inter'natlonalnsolzdarzty Self-Confidence . . '
Consumer issues Crztzcal.thm'kmfg Multiculturalism . Transform new ideas into action
European Union Dynamic thmkmg. Futz{re understanding Solve Ipr'o'ble.ms

Personal standpoint | Environmental Take initiative
awareness Responsibility

Work independently

Work with others

Social competences
Communicative competences

Cognitive abilities Non-Cognitive

abilities

Non-Cognitive abilities Non-Cognitive abilities

Goal Goal Goal Goal

Give the pupils a | The ability to live in | Create an engaged and | Create an entrepreneurial citizen, who is able to
common  frame  of | achanging society active citizen start a business, think innovatively and promote
reference entrepreneurship

The entrepreneurial abilities should also prepare
pupils for labour market and further studies

Tasks Tasks Tasks Tasks

Knowledge tasks Fostering tasks Fostering tasks Fostering tasks

Pupils’ voices

The following section presents pupils’ views on which abilities they believe will be necessary in
the future. The same categories as above, derived from the curriculum, were used as a
framework for categorising the abilities pupils mentioned during the interviews. The numbers
in parentheses show the number of groups who expressed the importance of the specific
ability.

Table 2 Pupils’ voices about needed abilities

Factual knowledge | Learning abilities Civic Entrepreneurial
understanding/ abilities
abilities
English (4) Social competence (12)
Mathematics (3) Working with others (9)
Electrical knowledge (3) Responsibility (7)
Computer science (2) Working independently
Swedish (2) (6)
Language (2) Communicative
Religion (1) competences (4)
Economics (1) Self-confidence (3)
Psychology (1) Taking initiative (3)
Physics (1)
Rhetoric (1)
Leadership (1)

Placing pupils’ voices and their conceptions of future abilities into the four categories allows
the pupils’ statements to be clarified. As can been seen in Table 2, not a single pupil mentioned
abilities that could be placed in the categories of civic understanding/abilities or learning
abilities. On the other hand, entrepreneurial abilities were frequently expressed. However, as
mentioned above, all four categories have the same importance and weight within the
curriculum were Task of the school is presented. The pupils ranked some entrepreneurial
abilities as having higher value than others, for instance, social competences, working with
others and responsibility. Abilities such as curiosity, creativity, problem-solving and
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transforming new ideas into action were not brought up at all. Other abilities not described in
the curriculum—but closely connected to entrepreneurial abilities—were also mentioned,
such as being proactive, being motivated and learning by doing. Additional abilities were also
highlighted. Some of them related to practical matters like being able to pay bills, clean a house
and being experienced:

You should not be afraid to make new contacts. I do not think it’s so important that
you are good at spelling. (Girl, 17 years)

It is notable that factual knowledge is not a priority for young pupils when they consider the
abilities they will need in the future. Understanding how to network, learning responsibility
and daring to take initiative are more important than knowing how to spell or understanding
integrals:

The most important thing you learn in school that really matters is responsibility and
stuff. To solve the double integrals is perhaps not the most important. (Boy, 17 years)

This is also visible in Table 2, where only a few groups believed that acquisition of knowledge
in different subjects is important. Have non-cognitive abilities become more important as the
curriculum presents them as essential for getting a job and coping with a changing society?
This is in line with the previous ideas of Heckman et al. (2006), who state that non-cognitive
abilities are important for pupils’ chances to be attractive to the labour market:

Take initiative and therefore dare, dare to fail in order to succeed. (Girl, 18 years)

The intense contemporary public debate on issues regarding international tests and
international ranking (i.e. PISA) seems to have had little impact on the pupils, and Swedish
students’ test results have dramatically decreased during recent years. While pupils are talking
about the need for entrepreneurial abilities, in the public debate regarding schools, the
discussion is often centred on international knowledge measurements and the general position
that pupils’ knowledge of different subjects must increase. This highlights an interesting
underlying contradiction between the view of the individual (what I benefit from in my future
life) and the dominant discourse (what the future society benefits from). What discourse is
dominant in the classroom? Which values and abilities are mediated and emphasised?

This underlying contradiction reveals the complexity of the fostering tasks for the entire school
system, which in turn relates to the multiplex mission teachers have in schools and the
inadequacy of strategic thinking regarding how the development of democratic abilities and
values should permeate the whole of education (Broman, 2009; Englund, 2003). As a
consequence, it appears that these abilities are not really visible or understandable for the
pupils. At the same time, pupils and young people are often described as more individualistic,
and therefore they do not see civic abilities as important (e.g. Beach and Dovemark, 2011;
Dalton, 2006). Pupils do not view learning abilities as important either, and according to
Bostrom (2011) and Jgrgensen (2010), there is too little time devoted in schools to deepening
those abilities.

When summarising pupils’ conceptions about future abilities, it is obvious that they are closely
connected to entrepreneurial abilities, and learning abilities and civic understanding/abilities
are not mentioned at all. One explanation for the dominance of entrepreneurial abilities among
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the pupils could be that the schools are participating in a school improvement program
focused on entrepreneurship in school; thus, entrepreneurial abilities may have been
emphasised in their education and presumably considered to be valuable. This school
improvement program is conducted in an educational context, where the presumed benefit of
developing young people’s entrepreneurial abilities has been a dominating discourse for some
time (Deuchar, 2006; Johansen, 2012; Jones and Iredale, 2010; Moberg, 2014; Otterborg,
2011). The presumed advantages of integrating entrepreneurship in school curricula have
been discussed since the 1980s, and they have had an impact on education and debates
regarding school improvement (Mahieu, 2006), which in turn may have affected teachers’ and
pupils’ views of what is important to learn in school. In order to gain a deeper understanding of
the complexity of the process of fostering future citizens, it therefore becomes relevant to
analyse the teacher’s views on entrepreneurial abilities.

Teachers’ views on entrepreneurial abilities

As described above, teachers were asked to explain and discuss their views on entrepreneurial
abilities and to present them in a cognitive map. In Table 3 below, the answers from the
cognitive maps are condensed. The number in parentheses indicates the number of teachers
who mentioned each of the abilities listed.

Table 3. Teachers’ views on entrepreneurial abilities

Entrepreneurial abilities

Creativity (6) Working with others (3)
Responsibility (6) Communicative competences (1)
Taking initiative (5) Working independently (1)
Self-confidence (4) Social competences (1)
Curiosity (3) Solving problems (1)
Transforming new ideas into action (3)

Table 3 illustrates that when teachers defined entrepreneurial abilities, they primarily talked
about creativity, responsibility and taking initiative. They also mentioned other abilities not
stated in the curriculum that they understood to be related to entrepreneurial abilities for
instance, lust and needs, enthusiasm, motivations and the ability to become a proactive person.
Some other abilities the teachers highlighted were learning abilities, such as boundless
learning, interest in learning and hunger for knowledge. In teachers’ statements about what
characterised pupils who possess entrepreneurial abilities, learning and interest in learning
appeared to be significant:

He has a hunger, he wants to learn, he really wants to learn. (Male teacher)

One would hope that all pupils would be interested to learn. It is clear that they are
not interested in all subjects, but that an entrepreneurial pupil has a genuine motive
to learn new things. I think that it is this kind of pupil. (Female teacher)

Active I think, interested I think, do not know if it's silly, but I think that if you work
entrepreneurially, there is a greater chance that you become interested as a pupil and also
active as well. That's what I think is the meaning of entrepreneurship in school, the pupil
should be active and, not just sit and receive knowledge. (Female teacher)

Pupils possessing entrepreneurial abilities are thus pictured as pupils who have a great
interest in school and are engaged, active and creative. However, these are not abilities that the
pupils mentioned as important. In fact, pupils emphasised different entrepreneurial abilities
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than the teachers, and they defined different abilities as entrepreneurial. For instance, pupils
emphasised social competence, working together with others and working independently,
whereas teachers highlighted creativity—an ability the pupils did not mention at all.

It is obvious that even though the pupils emphasised entrepreneurial abilities as important for
their future, they did not agree with teachers as to which entrepreneurial abilities are
important. However, there was a single ability that both teachers and pupils highlighted:
responsibility. This is one of the most common abilities teachers mentioned when discussing
which entrepreneurial abilities they thought were most important for pupils:

But I still think they will land in responsibility and some may not have a clue. I think,
but I do not know how the allocation is but I have a feeling of that the majority will
talk about responsibility. (Female teacher)

They will talk a lot about responsibility. I believe that they will talk about things that
can be put under the concept responsibility. (Female teacher)

The concept of responsibility has become more evident in recent curricula in Swedish schools,
but it can be tracked much further back in the educational discourse, with different content
and different meanings. Since the 1960s and 1970s, the concept has changed from a sense of
cooperative responsibility to an individual responsibility associated with flexibility,
individualism and a desire to have an autonomous and responsible pupil who works toward
established goals (Arnot, 2004; Sjoberg, 2006). According to Dahlstedt (2007), an active, self-
conscious and responsible person represents an ideal citizen. Responsibility is an important
issue when entrepreneurship is carried out in school because it is largely based upon the
motivation of the pupils.

Thus, similar to the contradiction between the curricula and pupils’ views, there is a
contradiction between the pupils’ views and those of their teachers. Research reported by
Carlbaum (2012), Dahlstedt and Hertzberg (2011) and Dahlstedt and Olson (2014) indicates
that there are two dominant discourses regarding citizenship in the Swedish upper-secondary
school curriculum. One focuses on the entrepreneurial citizen, described as a citizen ready to
actively take part in society, and the other is a more social and communicative citizen, ready to
manage social life. Those discourses may be understood and interpreted differently by
teachers and the pupils, where the teachers are trying to adjust to the entrepreneurial
discourse and the pupils to the idea of social and communicative citizenship. This is in line with
Ball (2010), who states that the mechanisms of an ‘advanced’ liberal society alter the very
meaning of being a teacher, creating new teacher subjects that talk about and emphasise neo-
liberal values—which are often referred to in education as connected to developing
entrepreneurial abilities (Carlbaum, 2012; Dahlstedt and Olson, 2014; Komulainen et al,
2011).

CONCLUDING DISCUSSION
The aim of this article was to study what kind of citizen appears to be fostered when
entrepreneurship is emphasised in school. To fulfil this aim, we analysed a part of the
curriculum and interviews with both pupils and teachers. The result from the analyses of the
curriculum indicated four main categories of abilities that pupils are supposed to develop
during upper-secondary school. Three of those categories are considered fostering tasks:
Learning abilities, Civic understanding/abilities and Entrepreneurial abilities. The goal of each
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of these is to create citizens prepared for active and flexible lives after leaving school. The
fourth category is a knowledge task, that is, giving pupils solid factual awareness about a range
of different subjects. All the abilities described should transfer values, impart knowledge and
prepare pupils to act and work in the community.

Fostering pupils’ civic development in school is a multifaceted issue, but by taking an
educational position the school is also, by extension, defining the meaning of a good citizen and
what kind of society such a citizen is expected to join. This study highlights the complexity of
the process of fostering future citizens, particularly in terms of the contradictions between the
views of the curricula, the pupils and the teachers. Entrepreneurship in school appears to affect
the way in which pupils relate to entrepreneurial abilities. It is possible to catch a glimpse of
entrepreneurial citizenship in the pupils’ conceptions regarding the abilities that they believe
will be important to their futures. One interpretation for this is that the pupils have adapted to
the prevailing entrepreneurial citizen discourse, and that they recognise some additional
abilities as useful. It is essential to remember that a school can never be regarded as culturally
self-contained, and pupils are always shaped and formed as citizens outside the school through
friends, family, media, social media, regional, national and international discourses and so on.

Teachers in the study were asked to give their views about entrepreneurial abilities since those
were dominant in the pupils’ answers about necessary future abilities. However, the teachers
emphasised other abilities than the pupils did. While the teachers expressed that their mind-
sets were changing and that they used rhetoric connected to entrepreneurial abilities more
frequently, there remains a gap between teachers and pupils. Teaching is all about the
development of pupils’ mind-sets and vocabularies, and an important objective for the school
is to include students in different discursive communities—that is, to equip them with different
concepts and ways of thinking (Dysthe, 2001). As the study shows, pupils consider some
entrepreneurial abilities within the entrepreneurial discourse important for handling the
future. Interestingly, the teachers were, to a large extent, emphasising creativity, whereas the
pupils did not talk about it at all. The pupils did not talk about solidarity and social engagement
either, and this leads to a question: What kind of entrepreneurial citizen is being shaped? Does
a more social and communicative citizen emerge as the students talk to a great extent about
social competences?

As Fernandez (2012) indicates, the fostering tasks for schools are composed both implicitly
and explicitly, concerning different values and particular cultural characteristics, implying that
some citizens/pupils are not fully included. In conclusion, there are concerns about
highlighting entrepreneurial abilities. There are also class and gender perspectives (e.g. Beach
and Dovemark, 2011; Carlbaum, 2012; Korhonen, Komulainen and Raty, 2011; Leffler, 2012;
Sjoberg, 2011) as well as a concern that democratic values must stand back in education, as the
results indicate in this case. The European Union has stressed the importance of citizens
becoming more entrepreneurial in all walks of life. In many ways, it seems as if the concept of
the active citizen coincides with the definition of the entrepreneurial citizen. Hence, the
question is whether the desire to foster entrepreneurial citizens undermines other highly
valued abilities connected to civic understanding/abilities, learning abilities and factual
knowledge. s there, as Irisdotter et al. (2013) discuss, a neo-liberal colouring of the concept of
citizenship, moving away from democratic and solidarity values, gradually taking place in
education? The challenge perhaps lies in achieving an educational balance that enables the
fostering of cosmopolitan identity (Hargraves, 2003). It appears that schools and teachers
must deepen their knowledge of how to use entrepreneurial abilities to widen and integrate
both learning abilities and civic abilities in a common fostering task. The most important result

URL: http://dx.doi.org/10.14738/assrj.211.1588. 20



Advances in Social Sciences Research Journal (ASSR]) Vol.2, Issue 11 November-2015

of this study indicates that we should reflect on what we value and what we emphasise in
education. The lack of pupils’ acknowledgment of and concern for civic abilities is worrying.

This study has also raised several questions requiring further investigation. For example, are
pupils actually becoming entrepreneurial citizens or is this just rhetoric? What entrepreneurial
abilities must teachers really talk about with their pupils in the course of their daily teaching
practices? Does every pupil have access to entrepreneurship in school that will allow him or
her the opportunity to ‘qualify’ in society and become an entrepreneurial citizen?

The relationship between enterprise and citizenship education is a close one, and it is
possible that one may lend itself to the other. But the potential of enterprise education
as a means of promoting the new expectations of the citizenship agenda will perhaps
depend very much on how schools conceptualise their meaning of enterprise’ to begin
with. (Deuchar, 2004:238)
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