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ABSTRACT

The main objective of this study is to describe and analyze the contribution of
universities and businesses in the learning and development of professional skills of
supervised students in the Administration of the Federal University of Espirito Santo
(Brazil). The main approaches that anchor the present study focus on the individual
actions that generates learning and consequently the development of competencies.
Thus, the concepts of competency learning through social, experiential and education-
based approaches to build competencies and resources mobilization. The present
qualitative research approach used the interpretative paradigm. We applied the
technique of in-depth interview for the data collection, and for the discussion of the
results, we used the qualitative data analysis. As a result, we found the need for a new
look at the supervised internship discipline both by the organizations and the
University. Additionally, we found the need to create an environment that allows
greater interaction between the actors directly involved, providing new tools to follow
the discipline with greater control by coordinators and internship process norms. All
these results can make possible the integration of content and practice in an effective
way.

Keywords: Organization Learning; Competences; Supervised Internship.

INTRODUCTION
In recent years, the supervised internship discipline has been the subject of debates, mainly
about its objectives and forms of development. In Brazil, its conception was given by Federal
Law No. 6,494, sanctioned on 07/12/1977 (Brazil, 1977) and its regulation was given by
Federal Decree No. 87.497 of 08/18/1982 (Brazil, 1982). On September 25, 2008, the Federal
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Government enacted Law no. 11,788 (Brazil, 2008), known as the New Internship Law, which
now becomes the new framework that regulates all aspects of the internship discipline in the
country's undergraduate courses.

Federal Law No. 11,788 (Brazil, 2008), in its article 1, defines an internship as "a supervised
school education act, developed in the work environment, aimed at preparing for the
productive work of students who are attending regular education in institutions of higher
education [...] ".

According to the guidelines established in Law 11.788 (Brasil, 2008), decree 3388-R (Espirito
Santo, 2013), two categories of the internship: compulsory, which is that previously defined in
the course's pedagogical program and which has a the timetable to be fulfilled and the non-
compulsory, which is the one that the student performs as an optional complement to what is
learned in the classroom and the intern must fulfill an established workload. At this internship,
there is a pecuniary counterpart called the scholarship grant, aimed at financially subsidizing
the student with expenses during his period of study.

That being said, the extracurricular supervised placement enters the picture as a proper and
important space for both students and organizations. For organizations, it can be used as a
retention channel for new talent that can add new insights and ideas to the organization. For
individuals, it can be a source of learning of professional competences from the possibility of
joining the theory studied in educational institutions with the practice carried out in the
organizational context (Roesch, 1995).

In addition, the compulsory subject of supervised internship is connected with the
extracurricular actions that the student develops in the organizations, with that, this discipline
is given by a tutor, whose function is to allow these trainee students to interpret and reflect on
the contents of the classroom and its connection with the practices developed in the
organizational environment of the extracurricular internship, since such practices are
fundamental requirements for qualification and professional training of the student.

In this context, the accomplishment of this study has as justification to contribute with this
discussion in the scope of the Brazilian Universities. Since law regulates the practice of the
supervised internship, thus, discussing, reflecting and seeking proposals that enable the
practice of internships in administration at a high level of competence learning by students'
parts, is relevant to the current context. The purpose of this study is to describe and analyze
the participation of organizations and the University in the process of learning and developing
professional skills of supervised students of the UFES Administration course.

THEORETICAL REFERENCE
It is not today that the antagonisms involving the topic of organizational learning have been
discussed in the academic and organizational environments themselves. When they conducted
a survey on this topic, Easteby-Smith, Crossan, and Nicolini (2000) found that the existence of
the perception of a dormancy in the following debates: organizational learning vs. learning
organizations, single-loop vs. double- learning x unlearning, learning for cognitive x behavioral
change and the classic discussion between individual and organizational learning.

On the other hand, these same authors argue that it is not possible to state that these
discussions were extinguished since they have provided and provide until today a theoretical
background that enables the fomentation of new discussions and, above all, the creation of
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fertile ground for the emergence of new concepts. Brandi and Elkjaer (2011), when revisiting
the literature, also confirm that, currently, the focus of studies on organizational learning
involves the themes: process, content, concept and the relationship between individual and
organization.

Therefore, the present study is delimited in the approach of learning from the action of the
individuals for the development of competences. Freitas and Branddo (2006) affirm that the
learning is a process that allows the individual to acquire competencies. Fleury and Fleury
(2001) reinforce that the notion of competences is associated with several verbs, among them
"learning to learn". In this line, several authors use the learning approach articulated with the
process of competency development, such as Ruas (2001), Antonello (2003), Dutra (2004),
Bitencourt (2004).

From this perspective, the development of competences can be facilitated and understood from
several learning perspectives. In social learning, the emphasis is on the acquisition of
knowledge through experience and research, as well as the development of identities and
socialization through the adaptive capacity of individuals. Thus, through the occurrence of
tensions and ruptures, it is possible to understand how the processes of this learning occur
(Brandi and Elkjaer, 2011).

In the perspective of Kolb's (1984) classic study of experiential learning, it can be defined as a
process by which knowledge is generated through the transformation of experience and that
knowledge is indeed a process of transformation that must be constantly created and
recreated. Kolb (1984: 38) states that "learning transforms experience in both its objective and
subjective forms. Finally, to understand learning, we must understand the nature of
knowledge, and vice versa."

Also, on the approaches that focus on learning in action for skills development, the informal
learning perspective also contributes to this process. Informal learning can occur in
educational institutions, but they do not. It is the type of learning that occurs when individuals
perform activities in or outside organizational settings. When it is not intentional, learning is
called incidental, that is, it occurs as a kind of side effect of activity (Marsick; Watkins, 1990).

The perspective of informal learning is quite broad because it refers to the idea of learning that
occurs both in the individual and in the social field. According to Cheetham and Chivers (2001),
the informal learning developed by workers during professional practice makes it possible to
acquire skills and improve practices through experience. Thus, often the learning experiences
that occur in the organizational environment occur in an unplanned way and are originated
from simple needs, such as doubts about the way the activities are executed or about the work
itself (Coelho Junior and Mourao, 2011). As a result, these same authors affirm that the fact
that they are not planned, this process has no cost to the organization, unlike the development
and education processes that must be planned and there are budgets of their own.

Given this, once the individual mobilizes all these resources, i.e.,, the processes of social,
experiential, informal and incidental learning, there is, therefore, the learning of skills, since
the fact of just learning also does not condition to the full development of individual knowledge
(LeBoterf, 2006). Perrenoud (1999, p.23) defines that "building a competence means learning
to identify and find relevant knowledge". Zarifian (2011) concluded that the practical
understanding emphasizes learning that is fundamental to competence.
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Therefore, the development of the supervised internship is only possible with the research
activity and with the effective participation between teacher and student, where the teacher
has a fundamental role, since it is he who must cultivate in the student the capacity of analysis
and problematization of the actions and the practices, confronting them with theoretical
references, with experience from other perspectives and from other social actors. In this sense,
the learning and the development of competencies are emphasized to legitimize the results of
the practices of an internship, which has the educational objective of the student's professional
training (Lima and Pimenta, 2005).

According to Aktouf (1996), teachers should integrate, among other aspects, adherence to a
participatory, clear and collaborative teaching environment to ensure that students are
understanding the depth of the subject and also integrate the experienced practice as the
foundation of training. In the University / Company context, the internship also lacks this
integration and, in this sense, has another role, which is to establish the importance of the
internship beyond the economic-social idea. This integration is the bridge to the understanding
and improvement of the concepts acquired in the training course, providing the student with
an understanding of the value of work and the social idea of profitability, which is the factor
that drives economic activities (Gluck, 1979).

METHODOLOGY

In this qualitative study, regarding the objective, it can be classified as descriptive. In this type
of research, one or more phenomena are observed, described, analyzed and interpreted (Gil,
2002). This type of research is appropriate to the phenomenon studied, because it was desired
to study the relationship between learning and the development of competences under the
point of the managers of the trainees in their work environment (organizations) and of the
professors of Federal University of Espirito Santo (Brazil), who are the research subjects of this
study. For Cervo and Bervian (2004), the descriptive research observes, registers, analyzes and
correlates facts or phenomena with the purpose of providing more information on the subject.

Therefore, the approach adopted for research is qualitative. According to Richardson (1999),
this approach serves to describe a phenomenon deeply. In it, the researcher does not intend to
enumerate or measure, from variables, the events studied. It starts with broad questions that
are being defined as the study progresses. Researchers who adopt this approach argue that a
phenomenon can be better understood in the context in which it occurs and of which it is a
part. In this context, qualitative research also carries the characteristic of creativity, which
conditions the researcher to become involved in the studied environment and this space
becomes propitious for constructing interpretations based on empirical findings (Denzin and
Lincoln, 1998)

Data collection

Richardson (1999) states that through the technique of unstructured or "in-depth"
interviewing, as is also known, it is possible to obtain a very rich material for analysis, which
allows understanding the phenomena using unstructured interviews involving the research
subjects. Thus, the interviews were conducted based on two scripts with two actors involved in
the internship process. Thus, seven interviews with representatives of Federal University of
Espirito Santo were carried out (Table 1). In the organizations' perspective, six public and
private organizations of different segments and structures were selected (Table 2). With this,
the IU and 10 acronym were used to represent the interviewees of the University and the
organizations respectively.
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Identification Education / Degree Teaching
period
U1 Doctorate in Production Engineering 7 years
IU 2 Doctorate in Economics 4 years
IU3 Doctorate in Production Engineering 12 years
IU 4 Doctorate in Energy Planning 1 year
IU5S Doctorate in Administration 15 years
U6 Doctorate in Production Engineering 4 years
U7 Doctorate in Administration 1 year

Table 1: Subjects Profile on the University: Source: Prepared by the authors (2018)

Identification Function/job Sector
101 Project Coordinator Public
10 2 Investment Advisor Private
10 3 Special Advisor Public
10 4 HR Analyst Private
105 Project Coordinator Private
10 6 Psychologist Public

Table 2: Subjects Profile on Organizations: Source: Prepared by the authors (2018)

RESULTS DISCUSSION
After the floating and deep readings of the transcripts, the data were codified and categorized,
being these processes carried out in the light of that proposed by Gibbs (2009). Thus, following
the same author's perspective, coding represents a way of indexing a set of ideas and thematic
categorization, it brings the notion of separation by themes into a more analytical and detailed
level.

After this, in table 3 a schematization is presented, where, at first, the codification and
categorization were carried out in the view of the university representatives. After this
process, the codes and categories are used to subsidize the interpretation of the qualitative
data when linking the findings of the research with the theoretical reference.

Internship Knowledge application
Merge theory with practice
Contributions Intermediation between organization / student / university
Skills Managerial competence
Relationship and leadership skills
Improvements Approximate and effective follow-up by teachers

New tools and methods for monitoring
Major Integration Company / University

Table 3: Codification and Categorization for UFES Interviewees: Source: Prepared by the authors
(2018)

University participation
The internship code refers to the role that the supervised internship represents for the
teachers and counselors of the students. Thus, the IU3 states that "[...] the internship helps a
student to make the comparison theory and practice with more assertiveness because there he
glimpses what is his profession with what he corroborates or not, and also with what is the
reality of this for him [...] ".
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In this context, both the application of knowledge and the ability to unite theory and practice
are related to the life cycle of Kolb (1984), which proposes that experiential learning is based
on four modes of interaction between the individual and the environment, these modes being
characterized by concrete experience, reflexive observation, abstract conceptualization and

active experience (figure 1).
/> Experience \
< Reflection i
{Conceptualise '{-/

Figure 1: Kolb cicle: Source: (1984)

Still with Kolb (1984) the individual, from his lived experiences, reflects, establishes models of
action and experiences in similar situations, thus generating a learning cycle. Also, the
supervised internship environment is therefore framed as the locus where the professional
character of the student is generated, constructed, perfected and also where the development
of activities experienced in practice generates learning, capacity for reflection, criticism
(Buriolla, 2001) and consequently the development of skills.

Regarding the code, the university's contributions to learning students' skills through the
internship process, the IU7 states: "I think that the University has a role of intermediation, of
serving as this bridge between the student and the market and also of doing this suitability
most advantageously for the student through the teacher [..] ". From this perspective,
Perrenoud (1999) raised some criticisms of content education focused on the transmission of
information. For this author, discussions about changes in the world of work, which gave rise
to the idea of a new worker, gave birth to the notion of competence in the area of education,
with this, the role of the teacher is fundamental to provoke in students the consciousness that
the learning process should make them "heads made", that is, different from the traditional
conception of accumulation of knowledge that advocates a "full head" perspective.

As for the code of competences, the teachers believe that in addition to the relationship skills,
technical and analytical dimension that is also mentioned by the interviewees of the
organizations, the student develops more comprehensive competencies, such as leadership
and managerial competence. Therefore, the IU5 affirms the following competencies that are
developed by these students in internship processes:

"[...] reflective act that is to reflect on practice/theory, analytical ability let's say

so; this relationship issue also, the competence of the "know to be" because

when you get into the organizational world you will have to deal with people,

and I think that is the most important ability and technical issues also that he

will get a practice, the "know-how" that is very important to him "

Lopes (2006) argues that managerial competence can not only be learned in the classroom,
because the dynamics of the business environment enables good administrative practice and
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improves the specific learning of a given organization, its products, processes and structures,
its markets, its technologies, finally, enables the individual the ability to dominate the
subsystems of the organization and have the capacity to analyze the exact moment for decision
making and its effects. These arguments justify the learning of competences by trainees in an
organizational environment.

In this last question, the teachers were asked which improvements could be implemented in
the internship process, the answers pointed to the execution of actions for the close and
effective monitoring of teachers, new tools and methods for follow-up and greater integration
between company and University. In this sense the [U6 states:

"It would be necessary to follow-up, a follow-up so to say, more present and

more forceful, both by the guiding teacher and both by the coordinator. A

portfolio of companies that are receptive to UFES students should be created

because it has a differentiated profile and prospects for the market, which

should be the competence of the University. Avoid this repetition of reports that

we see every six months where one student does and passes to the other and

hence we do not have absolute control over what is produced he does not even

go to the company and ends up doing plagiarism of reports from the friend |[...]

In this context, it is possible to relate to what Cheetham and Chivers (1996) defend, that is, the
effective execution of activities, also includes the need to master discrete skills (values and
ethical competence), however, the focus still remains on articulation of all these essential
elements (skills and knowledge) to achieve the results. Thus, the improvements in the
internship process are due to the need for students to be committed to the objectives, the
University's need to invest in tools to monitor students' activities with organizations.

The participation of organizations

In the second internship, codification and categorization were carried out following the same
distribution scheme, observing now in the view of the representatives of the organizations, as
shown in table 4.

Profile Behavioral Aspects

Technical concepts

Development Meetings, Lectures, and Conversation Wheels
Qualifying Programs
Learning and Development with a

Competence Social Competence
Analytical Skills
Technical-professional skills

Getting the  Performance
job Get into learning and making new skills
Achieve consistent results
Table 4: Codification and categorization in the vision of representatives of organizations:
Source: Prepared by the authors (2018)

As for the code profile of trainee that the organizations use for selection, it was observed that
the organizations seek trainees adapted to their objectives, in this sense 101 states that the
profile used for selection is: "preferably with more than one competency: focus on results
quality of delivery, Interpersonal skills, adaptability, and flexibility. In addition to specific
technical competencies for each job [..] ". There are also cases in which the selected profile is
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not defined based on interview processes or subjective analysis of the candidate regarding
behavioral, psychological and performance issues, are the cases evidenced by 103, which
states: "We use only the socioeconomic profile, because the objective of the program is exactly
to end the appointment of trainees to the organs |[...] ".

As for the actions of organizations to train and develop trainees, i.e., development code,
respondents mostly related training and development only with the practice of internship
activities. Therefore, there is a lack of initiatives in this regard on the part of the organizations,
except the organization of I01 that said: "We have a program focused on trainees called
"Transform’, where trainees, according to the time they have here, receive a route of training to
be fulfilled, this route is called 'Route to transform' [...] ".

About the skills that students can acquire in an internship process, the respondents were
predominantly responsible for technical-professional and relationship skills. The 101 also
mentions: "Competence of Analysis and solution of problems, it is clear that the trainees are
here to learn, but they can give opinions ..". It can be seen that both the role of the
administration trainee as well as the profile that the organizations seek have common
characteristics about the competency learning issues, that is, the student starts from classroom
theory to practice within organizations, and through a process of learning and experience, he
will acquire skills.

In this sense, it is possible to identify traces of McClelland's (1973) studies in which he
considers intelligence as a propelling factor for the achievement of competence and the studies
of Kolb (1984) in which he affirms that experiential learning is a process by which knowledge
is generated through of the transformation of experience and that knowledge is indeed a
process of transformation that must be constantly created and recreated. Addressing what it
takes for a trainee to achieve effectiveness, performance issues and consistent presentation of
results in this regard, 103 states that "the professional effectiveness of a trainee follows these
criteria."

The interest in learning and developing new skills was also pointed out as one of the trait
characteristics of trainees. In this sense, it is interesting to draw a parallel with Flores and
Flores (2009, apud Sendin, 2002) in which they affirm that one of the objectives of the
administration course is to awaken entrepreneurship in the student, and at this point the
internship can enable the student to play this entrepreneurial spirit, since the student can:
rehearse, research, without the commitment of results. That is, in addition to the opportunity
that the student trainee has to become effective as an employee of the company he can develop
his entrepreneurial capacity and consequently find out if his vocation is to be a real
businessman.

CONCLUSIONS

In analyzing the role of the trainee legislation in trainee training through this study, it was
possible to verify in organizations that there is no formal enforcement requirement from the
government, in some cases, in fact, follow the legislation and make it possible to student an
appropriate internship environment and even enhance the internship process with internal
rules. On the slope of the university also occurs the same, that is, the collection for the
performance of the role of the internship must start with the own teachers who accompany
these students.
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Regarding the performance of the role of the traineeship in the study, it was possible to verify
several points of view, and it also points to the need to obtain new answers through new
studies. One example would be the need for better monitoring of supervised training reports
on the part of the teachers, so that the students can actually do an immersion in the
organizational world and not only have the supervised internship as a compulsory subject; the
need for new methods for the development of the discipline; the teachers present to the
students from the first disciplines through activities, forms and situations in which this student
can already experience and analyze the connection theory and practice.

In terms of organizations, to wake up about the real possibility of hiring good professionals
who already work in these companies and for this to have the university as a support agent
providing these professionals; the creation of a database for companies to consult the profiles
of the students that are available to practice based mainly on academic performance so that it
can also organize and centralize the offer and dissemination of traineeships and as regards the
contribution of organizations for learning is that these organizations can provide a
transformational internship environment in which students can effectively experiment, create,
learn, and principally apply the theories learned in the classroom.

In conclusion, it is possible to observe through this study that both the supervised internship of
the Federal University of Espirito Santo in administration course as well as the participation of
the companies in this process have points to be improved, but it should be noted that the
internship is already playing its role with positive results on both sides when you want to have
that result. Because the participation and dedication of all actors in the process are
fundamental to the fact that the expected result should happen, a new look is required for
supervised internship and internship in the organizational environment and for this to happen
the actors in this process must also play its role always following principles, concepts and
especially legislation.
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